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Abstract— Technology has developed and laid its strong roots even in the field of education.  Focus has been given merely on the utilization and the 
Progress in the usage of teaching aids, there is yet another dimension which needs fine-tuning in the part of teaching. A teacher whether a fresher or an 
experienced needs to update herself in her area and also teaching methodology every now and then. One such practice which reinforces the 
educational system is Insightful teaching. This Insightful teaching needs rumination of the classes handled and the feedback got from the students. This 
method will be effective for a teacher to contemplate on how he/she has handled the class. The positives and negatives of the class and the area, where 
manifestation is needed for further success and final analysis can be framed .It helps to find whether he/she could justify that the students have 
understood the concept or not. This paper frames a clear structure on tweaking the efficacy of teaching using navel-gazing and developing one‟s own 
tutoring to be successful and confident in imparting the best knowledge to the students. This is materialised by taking three topics which is handled in 
two different classes. In one class insightful teaching is done and the other class with normal teaching, in order to identify whether it has an impact 
among the student‟s learning or not. A pragmatic approach proved that the class with the insightful teaching shows good results. This paper creates a 
positive cognizance that insightful teaching has the power of re-forming the teaching methodology of the teacher‟s themselves for the betterment of the 
students. 
 
Index Terms— insightful teaching, methodology, approach , self-analysis and teaching    

——————————      —————————— 

1 INTRODUCTION  
Teaching depends upon the skill of a teacher whereas learning 
is an innate skill. The ultimate target of teaching is knowledge 
sharing. In most of the higher secondary education there is no 
knowledge acquiring , it goes on as a compulsory process. So 
the students too learn without understanding the concepts. 
They study with the blueprint for the sake of scoring not 
knowledge gaining. There are very few schools and colleges in 
India which follow a standard board ,where application 
oriented learning takes place . Under such conjectures, 
creating a new method of tutoring is a challenge to the 
teachers.  The conventional method of teaching practices is 
forced to be followed by the tutors in most of the institutions. 
They are not encouraged to test a new strategy. instead they 
are constrained to follow the tradition  of chalk and talk. The 
main objective here is, whether the students  like or dislike , 
listen or sleep; understand or get confused, the teacher and 
student relationship in the classroom plays a major role. 

 
2  Literature survey: 
Insightful Teaching is a much adorned phenomenon but an 
unpracticed one. Everyone as a teacher wants to implement a 
new strategy in teaching. But owing to time and energy, 
laziness and pressed situations they are not able to implement 
any new teaching style upon reflecting their own teaching. As 
stated by Loughran (2002), „“Reflection, in the words of a 
layman, “… simply means thinking about something,” but for 
some, “it is a well-defined and crafted practice that carries very 
specific meaning and associated action” (34). Ur (1999) states 
that, “the first and most important basis for professional 
progress is simply the teachers‟ own reflection on daily 
classroom events. So, she gives emphasis to personal 
progress through reflecting on one‟s own activities and 

practices that happened in the class and thinking.” Ur 
positively supports reflective practices to develop one‟s own 
activities in their classroom. Yang(2009) states that most of the 
teachers do not have critical reflection naturally and so  he 
says that opportunities are to be provided for the student 
teachers. He further proposes that reflectivity is an acquired 
skill not an inherent one. Rollet(2001) states that “Experts rely 
on a large repertoire of strategies and skills that they can call 
on automatically, leaving them free to deal with  unique or 
unexpected event… The wealth of knowledge and routines 
that they employ, in fact, is so automatic that they often do not 
realize why they preferred a certain plan of action over 
another. However, when questioned, they are able to 
reconstruct the reasons for their decisions and  behavior”(p. 
27). Here the teachers are imposed to exemplify what they 
have to change in their classroom. Kennedy & Edwards (1998) 
have quoted three types of change suggested by Slater (1987) 
- „“mechanistic or instrumental, interactive or ecological, and 
humanistic or individual”- which they view as three different 
models on a line moving from top-down, externally imposed, 
national systemic change at one end of the continuum to 
bottom-up, internally self-initiated, classroom- based change 
at the other”(p. 45). Tung (2018) states that reflection is a 
convincingly deciding factor of ESP teachers‟, growing 
individual awareness and identity that addresses the 
shortcomings of current scenarios of teacher education. Three 
themes will be accordingly listed as to 1/ the  devastating 
influences of the low pre-identified individual perception of 
English language learning and the discouraging teaching 
career, 2/ Reflective practice roots out ESP teachers‟ teacher  
professional discourse, and 3/ Some possible suggestions to 
develop agency among teachers of  English. (p.1). Tung 
implies reflective teaching to be one of the best methods of 
teaching  pedagogy. Kaya et. al.,(2019) state that, “a teacher‟s 
professional knowledge, beliefs regarding learning and 
teaching, along with the classroom practices, are in fact the 
reflections of identity. Thus, an understanding of a teacher‟s 
identity along with the factors contributing to the identity 
construction, reconstruction and development is of paramount 
importance in teacher education and continuous professional 
development”(p. 58). Ponce (2018) states that “tenured and 
more experienced teachers should be trained to learn the 
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principles and practices of mentoring. Then, they will be 
assigned to mentor novice teachers so that these teachers will 
be helped in the course of their adjustments in the academic 
environment”(p.150). Ponce here implies that mentoring is 
needed for teaching improvement. Weda et. al.,(2018) state 
that “self-efficacy belief, motivation, and learning strategies 
need to be introduced to language learning in the classroom 
setting and the language learners need to have self-efficacy, 
motivation, and good learning strategies if they want to 
succeed in language learning”(p.168). As Weda states 
learning strategies are to be included in the learning forum and 
it is really a welcoming note. From the above mentioned 
literature review it is sure that reflective teaching has a good 
impact for teachers‟ monitoring and development. This paper 
analyses the impact of the reflective teaching of the students 
in the student‟s understanding ability which is considered as a 
gap in this research arena. It further demonstrates how the 
feedback attained from the students help in the usage of 
pedagogy for their academic improvement. 
 

3 RESEARCH GAP 
A number of research works have been done on Insightful 
teaching from the perspective of monitoring and self-tuning 
from the teachers‟ side. But the impact of the reflective 
teaching on the students understanding, the change of 
pedagogy assimilated for better understanding and the results 
of the students‟ understanding in terms of academic 
achievements especially with rural backdrop professional 
college students were not dealt with. In this research, the 
forementioned points are analyzed exclusively on the basis the 
three parameters like subject-verb agreement, usage of 
cohesive devices and idioms in the students‟ language usage. 
In all, no other researcher has worked on the aforementioned 
parameters and further, this paper substantiates that reflective  
teaching creates an impact on the students‟ understanding the 
concepts using an empirical study. This paper moves from 
monitoring to methodology implication for clear understanding 
of concepts among the students. 

 
3.1 HYPOTHESIS: 
Hypothesis 1: 
Insightful teaching creates an impact in students 
understanding the concepts 
Null Hypothesis: 
Insightful Teaching does not create an impact in students‟ 
understanding the concepts 
 

METHODS OF REFLECTION: 
Reflection on teaching could be done in multiple ways. Firstly, 
it is by writing a reflective Journal or diary. It could even be in 
the form of a memoir. The teacher will note down what she /he  
has come across in the day‟s classroom. Everyday recording 
will help them to enhance their Lecturing style. Secondly, 
advice from peers will help them to enhance the delivery style. 
The Experiences and the pitfalls encountered by the peers will 
provide a cautious platform for the Teachers. Thirdly, to have 
video tapping or audio recording of one‟s lecture. Here the 
mistakes Done by the faculty get revealed clearly. The positive 
aspect could be highlighted. This will make the teachers to 
peep into the aspects like how much they talk, about what, 
whether their Explanations are clear, whether they allocate 
time for students talk and their approach towards the Students 

and the students‟ expectation towards teaching. Fourth is the 
feedback by the higher-cadre Members. The seniors will come 
and listen to the class and suggest modifications. Next is the 
Observation by colleagues and friends from your own 
department. In this method, we can receive Comments and 
suggestions from heart-core from the friends group. The next 
one is the feedback From the students. In this context, the 
expectations from the students could be identified very easily. 
Based on the feedbacks, their understanding of lecture, their 
expectation, their difficulties could Be identified and action 
research could be done to enhance one‟s delivery. 
 
Target Group: 
The researchers have planned to use their own classroom as 
the research forum. They handled two first year Engineering 
Classes. They have planned to use one section (A) as the 
controlled group and another section (B) as the target group. 
Both A and B had the same strength of 60 each with the same 
cognitive level. 
 

Methodology: 
As this is implemented to the first year students group, the 
shift in their paradigm from school to college has enhanced 
their vision and ideas. Hence the eagerness and new 
environment have created a fruitful impact in them to have 
open-mindedness to receive. But some students who are far 
away from native town suffer home-sickness. The problems 
felt by the researches at first were to bring all the students into 
the mode of listening to the class.  General mode of teaching 
was implemented to A and B. The results of the students were 
average. Then for A, the same mode was continued. But for 
team B, the teacher collected feedback from the students upon 
the difficulties faced by them. Then upon the expectations, 
modifications were made in the teaching pedagogy from chalk 
and talk method to Task-based learning and application 
oriented learning. 
 
Pedagogy applied: 
Both Team A and Team B were handled by the same course 
teacher. Both the teams were given 45 questions in the 
beginning and results were taken for consideration. In team A, 
no reflective practices were applied. Simply chalk and talk 
method and conventional teaching styles were used. For Team 
B, after the preliminary test, the faculty member received a 
feedback pertained to his teaching. The students gave 
feedback based on which the teacher modified his lecturing 
style from chalk and talk to task-based edutainment 
classroom. A detailed pedagogical application is given as 
Annexure I. The questionnaire in the mode of feedback is 
attached as  
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Annexure II. 
Testing strategy:  
A test with 45 questions was conducted to Team A and Team B 
at first. The scores attained by them are given in Table 1. 
Similarly, after the implementation of Reflective teaching 
practice to Team B, another set of questions with same 
cognitive level is given to the students of Team A and Team B 
in which the students shown a remarkable difference in the 
attainment of scores. The scores attained by them after the 
implication of pedagogy are given in Table 2. The tested 
phenomena are subject-verb agreement (15 questions); usage 
of cohesive devices (15 questions) and usage of idioms (15 
questions) in sentences. Multiple choice questions with cloze 
notes answering style were given to the students. 

 
Fig 1 

 
 

 
 

 
 
Fig.1. represents the difference in scores attained by the two 
classes in Team A and TeamB. I represents the number of 
students who have secured between 0-15 in subject-verb 
agreement. In all 35 students in Team A and 33 students in 
Team B have got between 0-15 marks in I. II represents the 
marks secured between 0-15 in the usage of Cohesive 
devices with 21 students in Team A and 26 in Team B. III 
represents the marks secured between 0-15 in the usage of 
Idioms with 29 students from Team A and 24 students from 
Team B. 

 
Fig .2 . 

 
Fig. 2. shows the difference in scores attained by the two 
teams between 16-30. I represent the number of students who 
have secured from 16-30 in the usage of subject-verb 
agreement. In all, 18 students in Team A and 15 students in 
Team B have got between 16-30 marks in I. II represents the 

S. No Test 
Score 
(I) 

Stude 
nts 
No.(Te 
am A) 

Studen 
ts 
No.(Te 
am B) 

Score 
(II) 

Stud 
ents 
No.( 
Tea 
m A) 

Stude 
nts 
No.(T 
eam 
B) 

Score 
(III) 

Stud 
ents 
No.( 
Team 
A) 

Stude 
nts 
No.(Te 
am B) 

1 
Subject- 
verb 
agreement 

0-15 19 7 16-30 26 31 31-45 15 22 

2 
Cohesive 
Devices 

0-15 15 8 16-30 33 39 31-45 12 13 

3 Idioms 0-15 15 12 16-30 27 29 31-45 17 21 

S. No Test 
Score 
(I) 

Students 
No.(Team A) 

Studen 
ts 
No.(Te 
am B) 

Score 
(II) 

Stud 
ents 
No.( 
Tea 
m A) 

Stud 
ents 
No.( 
Tea 
m B) 

Score 
(III) 

Stud 
ents 
No.( 
Team 
A) 

Stude 
nts 
No.(Te 
am B) 

1 
Subject- 
verb 
agreement 

0-15 35 33 16-30 18 15 31-45 7 12 

2 
Cohesive 
Devices 

0-15 21 26 16-30 27 25 31-45 12 9 

3 Idioms 0-15 29 24 16-30 22 29 31-45 9 7 
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marks secured between 16-30 in the usage of Cohesive 
devices with 27 students in Team A and 25 in Team B. III 
represents the marks secured between 16-30 in the usage of 
Idioms with 22 students from Team A and 29 students from 
TeamB.

 
Fig .3 

 
Fig. 3. indicates the difference in scores attained by the two 
classes between 31-45. I represents the number of students 
who have secured from 31-45 in the usage of Subject-verb 
agreement. In all 7 students in Team A and 12 students in 
Team B have got between 16-30 marks in I. II represents the 
marks secured between 31-45 in the usage of Cohesive 
devices with 12.students in Team A and 9 in Team B. III 
represents the marks secured between 31-45 in the usage of 
Idioms with 9 students from Team A and 7 students from 
TeamB.

 
Fig .4 

 
Fig. 4. highlights the difference in scores attained by the two 
classes in Team A and TeamB. I represents the number of 
students who have secured between 0-15 in subject-verb 
agreement. In all 19 students in Team A and 7 students in 
Team B have got between 0-15 marks in I. II represents the 
marks secured between 0-15 in the usage of Cohesive 
devices with 15 students in Team A and 8 in Team B. III 
represents the marks secured between 0-15 in the usage of 
Idioms with 15 students from Team A and 12 students from 
Team B. 

 
 
 
 
 

 
Fig.5 

 
Fig. 5. depicts the difference in scores attained by the two 
classes in Team A and Team B in scoring between 16-30. I 
represents the number of students who have secured from 16-
30 in the usage of Subject-verb agreement. In all 26 students 
in Team A and 31 students in Team B have got between 16-30 
marks in I. II represents the marks secured between 16-30 in 
the usage of Cohesive devices with 33 students in Team A and 
39 in Team B. III represents the marks secured between 16-30 
in the usage of Idioms with 27 students from Team A and 29 
students from Team B. 

 

 
Fig. 6 

 
Fig. 6. indicates the difference in scores attained by the two 
classes in Team A and Team B in scoring between 31-45. I 
represents the number of students who have secured from 31-
45 in the usage of subject-verb agreement. In all 15 students 
in Team A and 22 students in Team B have got between 16-30 
marks in I. II represents the marks secured between 31-45 in 
the usage of Cohesive devices with 12 students in Team A and 
13 in Team B. III represents the marks secured between 31-45 
in the usage of Idioms with 17 students from Team A and 21 
students from Team B. 
 
Questionnaire: 
A questionnaire was circulated among the students of Team B 
to identify the difficulties faced by them. Upon the feedback 
issued by the students the faculty was able to make some  
changes in the teaching style. The response to the 
questionnaire on five-point scale, in which 5 represents 
Excellent, 4-Good; 3- Moderate; 2- below average and 1 - 
poor, is given below: 
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Difficulties faced in classroom as stated by students: 

1. Sleepy because of overloading 
2. No activity oriented 
3. Want to get involved in activities 
4. You are dictating fast. 
5. Needs role play with the contents taught 

 
Based on the feedback by the students the course teacher 
identified the problems faced by the students. The teacher 
identified that majority of the students are not able to take 
notes. So he happened to analyze and took improvement 
measures for the same. The teacher identified that the 
students could understand his language and choice of words. 
Hence upon the feedback, the teacher has taken the following 
initiatives aiming at better results. Lakshmi.C. (2018) “The 
doubts can be clarified very easily with the usage of pictures, 
videos and pdf files. While using the relevant pictures for the 
vocabulary, the understanding level of students is increased” 
(p.93). For the problem in taking notes, the teacher has 
identified two strategies. One is distribution of worksheets with 
pictures to save time. Secondly, slow dictation of words. The 
teacher has made use of role play activities and made the 
students to get involved in the classroom. Further, each 
explanation was done with activities like Just A Minute and 
finding answers in worksheets with multiple choice questions 
and teamwork activities. The results of the students after using 
these strategies are given in Table 2. The difference in the 
attainment of results is given below: 
 
 
 
 
 
 
 
 
 
The values are drawn by comparing the number of students 
secured between 0-15,16-30 and 31-45 by Team A and Team 
B in Pre and Post test. In all the students who secured in 
subject-verb agreement between 0-15 have gone down from 
35-19 and 33-7 in Team A and Team B respectively. The 
difference is given as 16 and 26. From this it is clear that after 
applying reflective teaching style, the students who secured 
between 0-15 have reduced considerably in their post-test 
performance. Similarly, there is a rise in numbers in second 
and third. In all, it is identified that the conventional style has 
had an impact among the members. But teaching as per the 
feedback earned and following different strategies upon 
reflection has got a good result. 
 
 
 

Proving Hypothesis: 
It is identified from Table 4 that the students have shown 
remarkable development in the new lecturing methods 
followed by the faculty members after implementing Insightful 
teaching methodology. Hence the null hypothesis that 
“Insightful Teaching does not create an impact in the students‟ 
understanding level of the concepts” is rejected. In addition, 
the hypothesis, “Insightful teaching creates an impact in 
students understanding the concepts” has been proved. 
Limitations of the research: In this research, the researchers 
identified that the teachers are not ready to make any changes 
in their teaching style. Further, they are really reserved when 
informed to initiate this new pedagogy in their classroom. 
Feeding students on their expectation is even considered to be 
a negative part in their teaching. 
 

Conclusion: 
In this research paper, the researchers have worked on to 
identify whether Insightful teaching has created any impact in 
the students understanding. Even though so many pedagogies 
are already identified for various teaching styles, this reflective 
teaching is a self-reliant and self-satisfying one. As stated by 
Lakshmi (2019) “…an alternate pedagogy has to be 
implemented to keep them (students) on toes for 
learning…which demands special attention from teacher‟s 
desk”(p.16).  Further, it creates a forum for the teachers to 
analyze their own teaching strategies and to analyze the pros 
and cons of their teaching style. Although it is not acceptable 
by so many teachers who believe on conventional teaching 
methods and who have strong faith that their teaching style is 
not to be tested, it is quiet suitable for the upcoming teachers. 
The conventional method and reflective teaching method both 
produce good results but the insightful teaching has produced 
better results than the conventional ones. Though challenges 
are there for implementation of the same among the teachers, 
it is quite important for each of the teacher to reflect their 
teaching style to know the students better, to understand the 
pitfalls as well as to understand the level of the impact of the 
lecture on the students. Hence, this paper proves that an 
insightful teacher creates a forum for the teachers to refine 
and rephrase their teaching strategies for better understanding 
among the students. This strategy will increase the teaching 
potentiality of each teacher thereby gaining confidence in them 
and having the sense of satisfaction after the class is over. 
The core objective of teaching, imparting knowledge to 
students, will be served without any errors. This will provide a 
forum for students to have better knowledge on the subject. 
On the whole, Insightful teaching is a proven practice, across 
the world, and is highly needed for every teaching irrespective 
of any subject, to explain the concept to the students without 
ambiguity but with the sense of fulfillment. Future researchers 
could work on various insightful teaching practices which need 
to be followed by teachers of English in Arts and Science 
colleges while dealing with grammar. 
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