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Code-Switching In Teachers' Verbal 
Communication: Teaching Strategy Or Avoidance 

Stratagem? 
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Abstract:- Code-switching is a sociolinguistic phenomenon that has become increasingly common in the language practices of some teachers of 
linguistic disciplines and non-linguistic disciplines in Morocco. The use of the learners' mother tongue in the different courses is justified for various 
reasons of a didactic, sociolinguistic, psycho-pedagogical or pragmatic nature. This article presents the results of a content analysis of the epilinguistic 
discourse of ten teachers from both disciplinary categories. The analysis reveals two tendencies in the reasons for the use of Arabic-French code-
switching: either as a teaching strategy to or facilitate communication and understanding, or as an avoidance strategy to escape the feeling of linguistic 
insecurity strongly felt by some teachers. 
 
Index Terms:- Codes-witching, teaching strategy, avoidance strategy, contrastive strategy, support strategy. 
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1 INTRODUCTION 
The analysis of Code-switching (CS) as a sociolinguistic 
phenomenon observed very frequently in plurilingual societies, 
as is the case in Morocco, must take into consideration its 
complex and multifacetic nature. Like many sociolinguistic 
phenomena, CS is defined by at least three essential 
components, namely: the object, in this case the code (the 
language), the subject (the speaker) and the context (the 
school). Thus, the relationships between these components 
allow the description of the dynamics of the phenomenon at 
the formal, functional and attitudinal levels. However, the 
code-code and code-context relationships, which aim to 
explain respectively how two languages with different 
structures can coexist within the same morphosyntactic 
framework and what are the different ways in which the forms 
and functions of CS are articulated, have been the subject of 
several studies (Causa, 1996 ; Ziamari, 2008 ; Anciaux, 2003), 
while the third code-speaker relationship covering the 
subjective dimension of the phenomenon has not been 
sufficiently studied, at least in the school context. This is the 
aim of this analysis, which is based essentially on a corpus of 
interviews with teachers representing two categories, namely 
french as foreign language (FFL) teachers representing 
linguistic disciplines (LD) and physical education and sport 
(PES) teachers representing non-linguistic disciplines (NLD). 
The verbatims transcribed and analysed using an analysis grid 
provided us with the essential information to answer the 
following questions:  

 How do teachers perceive the linguistic dynamics in the 
school environment?  

 What are the motivations behind teachers' use of code-
switching?  

 How is manifested teachers' sense of linguistic 
security/insecurity with regard to the use of French?  

 
 
 
 
 
 
 
 
 
 

Before presenting the results of the attitudinal analysis, the 
first part will be reserved for the conceptual development of 
certain concepts whose definitions are likely to interfere, 
although they are widely used in the sociolinguistic literature. 
The second part of this article will present the corpus, the 
informants, the verbatim and the method of analysis. Finally, 
the third part will be devoted to the results obtained. 
 

2 THEORETICAL FRAMEWORKS 

 
2.1 From linguistic representations to linguistic attitudes 
Attitude is one of the notions that are essential to debates that 
take as their object the notion of representation. The 
relationship between the two notions is difficult to highlight and 
is taken by some authors as equivalent, while others propose 
a distinction between the two. Indeed, Houdebine (1993) 
indiscriminately uses the notion of linguistic attitudes as 
equivalent to judgements, feelings or ideologies, without 
proposing a precise definition. However, she remains attentive 
to the distinction between linguistic attitudes and the linguistic 
behaviour of speakers: "studying attitudes, in relation to the 
behaviour of speakers, should make it possible to identify 
whether they have an influence on linguistic dynamics, [...] and 
to identify which speakers favour this or that phenomenon" 
(Houdbine, 1993, pp. 31-40). Attitudinal research has also 
made it possible to differentiate between linguistic behaviour 
as identified by speakers and the objective description of the 
linguistic practices of speaking subjects. Thus, the only 
distinction that can be made between the notions of 
representation and attitude is to be found in the terminologies 
of related scientific fields, namely, on the one hand, 
sociolinguistics, which opts for the term attitude, and on the 
other hand, social psychology, which adopts the term 
representation. This lack of conceptual precision in 
Houdebine's work was openly denounced by Calvet: "as she 
did not at the time define the terms she used very precisely, it 
was hard to see the difference for her between attitude, 
representation and linguistic imagination" (Calvet & Moreau, 
1998, p. 15). Similarly, C. Canut takes as equivalents the 
notions of representation, attitude and linguistic imagination; 
all three notions refer to the "personal relationship that the 
subject has with language" (Canut, 1995, pp. 41-42). Moore 
uses the notions of attitudes and representations of languages 
without giving a clear account of the nature of the relationship 
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between them: "Attitude studies are developing in several 
directions, exploring representations of languages to explain 
linguistic behaviour, looking at the subjective values placed on 
languages and their varieties, and the social evaluations they 
make of speakers" (Moore, 2004, pp. 7-22).  However, some 
authors have committed themselves to uncovering the 
distinctive elements that make it possible to grasp the 
conceptual nuances of the two notions. Indeed, Billiez and 
Millet, without denying the difficulty of their task "it is not easy 
to distinguish and separate social representations from 
attitudes" (Billiez & Millet, 2001, pp. 32-49), have attempted to 
uncover the gaps between the two notions in question, ranging 
from common features to distinctive elements. Thus, attitude 
and representation precede linguistic behaviour. However, 
their upstream placement with respect to language behaviour 
differs, distinguishing them, in terms of their relative proximity 
to the latter, the attitude being intermediate "would 
nevertheless be more directly articulated with the behaviours it 
would direct or coordinate" (Billiez & Millet, 2001, pp. 32-49). It 
would, in fact, exercise a sort of prescriptive influence and play 
the role of an anticipatory authority on language behaviour. Its 
intermediate position between representations and behaviours 
enables it to be a "pivotal and dynamic element" endowed with 
the power to regulate relations between the two. Generally 
speaking, research on the notion of attitude in the field of 
social psychology has gone through three periods which Doise 
(1989) distinguishes as follows: The first period (1920-1930) 
where the study was essentially oriented towards the 
measurement of attitudes; the second period (1950-1960) 
where the work was more focused on transformational 
processes related to the dynamics of attitudes and the third 
period (from the 1980s onwards) known by the dominance of 
the structural and systemic perspective in the study of 
attitudes. Thus, for the author, the notion of attitude has, in 
contrast to the notion of representation, a much more precise 
definition. Indeed, for Vallerand "an attitude represents a 
mental and neuropsychological state of readiness to respond, 
organised as a result of experience and which exerts a direct 
or dynamic influence on the individual's response to all objects 
and all situations relating to them" (Vallerand, 1994, pp. 331-
332). It represents in fact "a mental state predisposing to act in 
a certain way when the situation involves the real or symbolic 
presence of the object of the attitude" (Thomas, 1983, p. 5). 
Moreover, attitude is subject, according to Rateau, to the 
guiding influence of the social representation of an object, the 
latter being "conceived [...] as the instance of reason for the 
attitude developed towards that object, itself considered as the 
instance of reason for the opinions expressed about it" 
(Rateau, 2007, pp. 164-219). Moreover, several studies on the 
notion of attitude reveal its active dimension and identify three 
main components. Indeed, according to Rosenberg and 
Hovland (1960), attitude refers to the evaluation of an object 
according to three dimensions: 

 emotional (the favourable or unfavourable feelings caused 
by the stimulus),  

 cognitive (perceptions and beliefs),  

 conative (readiness for action, oriented towards the future 
or the past).  

 
These three components have been attested to by other 
authors, namely Thomas and Alaphilippe who present the 
affective component as "the attraction or repulsion that the 
subject feels for the object" (Thomas & Alaphilippe, 1983, p. 

20), Petitjean for whom "the cognitive dimension concerns the 
traits that the subject attributes to the stimulus" (Cécile, 2009, 
p. 62) and, finally, who states that the conative aspect 
"determines the intentions of action and affects behaviour" 
(Moore, 2004, p. 13). In the end, as organising bodies for 
speaker behaviour, attitudes are not observable. 
Consequently, their evaluation must be based on the analysis 
of the behaviours associated with them. 
 
2.2 From linguistic attitude to linguistic insecurity 
The feeling of linguistic insecurity refers to a complex reality 
and therefore makes it difficult to establish a unanimously 
accepted definition (Bretegnier, 1996). This state of affairs has 
paved the way for the different approaches that have taken 
this concept as an object of study to contribute both to its 
conceptualisation and to the highlighting of its different 
manifestations. Generally, the various studies on linguistic 
insecurity are essentially based on three types of surveys 
(Francard, Geron, & Wilmet, 1994): sociolinguistic surveys, 
analysis of epilinguistic discourse and conversational analysis. 
As a result, it naturally falls within the field of sociolinguistics. 
Indeed, attitudes are at the origin of the value judgements 
made by speakers on linguistic varieties. These judgements 
constitute what is called epilinguistic discourse. The study of 
linguistic insecurity dates back to the 1960s. It has been the 
subject of several studies, the main ones being those of W. 
Labov, who understood it as a consequence of linguistic 
variation. Such a conception reveals the close link between 
variation in linguistic structures and variation in social 
structures within a linguistic community. The first appearance 
of the notion of linguistic insecurity was in 1962 with Einar 
Haugen (1962), referred to as schizoglossia, which refers to 
situations where different norms coexist. Subsequently, W. 
Labov (1966), under the influence of European structuralism, 
took up E. Haugen's concept in 1964 and attempted to 
formulate a first definition based on differences in 
pronunciation, linking the results of this research to sociology. 
It should be noted, however, that there is no real theorization 
of the concept of linguistic insecurity in Labov's work, but an 
approach that seeks to : 

 To identify the symptoms of linguistic insecurity, which are 
more visible in the petty bourgeoisie than in other social 
classes, because they are highly conscious of the norm 
and self-devalue their own speech; 

 Measuring linguistic insecurity by means of a test that 
gives the linguistic insecurity index, which is calculated 
according to the gap between speakers' perception of 
their use of a language and their 'image' of that language 
as ideal (Labov, 1976, pp. 183-200). 

 
Indeed, according to the author, the feeling of linguistic 
insecurity is essentially characteristic of the petty bourgeoisie. 
He points out that "stylistic fluctuations, hypersensitivity to 
stigmatized traits that one uses oneself, the erroneous 
perception of one's own discourse, all these phenomena are 
the sign of a deep linguistic insecurity among the speakers of 
the petty bourgeoisie" (Labov, 1976, p. 200). Thus, it is in this 
social class in transit, which aspires to a rise within the 
community, that many more manifestations of linguistic 
insecurity are to be found. The first conceptualisation of 
linguistic insecurity in French-speaking countries was in one of 
the first sociolinguistic works in France: Les Français devant la 
norme. Contribution to a study of the norm of spoken French, 
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a work by Gueunier, Genouvrier and Khomsi which aimed to 
explore the "achievements" and "attitudes of various urban 
French people in relation to the oral use of their mother tongue 
and the linguistic norm in its various manifestations" 
(Gueunier, Genouvrier, & Khomsi, 1978, p. 7). Based on a 
variational sociolinguistic approach (Labov, 1976), this work 
highlighted the hypothesis of a correlation between linguistic 
insecurity and diglossia: "linguistic insecurity is all the more 
obvious as the regional language is alive and well, the 
interference of the latter being reputed to "bastardise" "pure" 
French" (Francard, 1997). In addition, following on from the 
work of the Labovians, P. Bourdieu offers an analysis of the 
economics of linguistic exchanges in which he states that : 
What is in question as soon as two speakers speak to each 
other is the objective relationship between their competences, 
not only their linguistic competence (their more or less 
complete mastery of the legitimate language) but also their 
overall social competence, their right to speak, which 
objectively depends on their gender, age, religion, economic 
status and social status [...] (Bourdieu, 1982, p. 123). Pierre 
Bourdieu was the first to use the term language market, which 
he defines as "every time someone produces a speech for 
receivers capable of evaluating it, appreciating it, and giving it 
a price" (Bourdieu, 1982, p. 123). According to the author, this 
definition applies to the entire linguistic situation insofar as it 
"functions as a market in which the speaker places his 
products, and the product he produces for this market 
depends on the anticipation he has of the prices he will receive 
for his products [...]" (Bourdieu, 1982, p. 35). This is, in fact, 
observed in different communication situations. Thus, 
language markets are indeed subject to a hierarchy governed 
by their deviations from the standard recognised as legitimate. 
Thus, the language of prestige is that of the market of the 
dominant standard. The language market would therefore 
become one of the causes of linguistic insecurity. Speakers 
who aim to progress towards the market of the dominant norm 
and ensure social ascension engage in a quest for recognition 
that can be identified in their speeches in the form of : 
punctual or lasting corrections, to which the dominated, in a 
desperate effort towards correction, subject, consciously or 
unconsciously, the stigmatised aspects of their pronunciation, 
their lexicon (with all forms of euphemism), their syntax; or in 
the disarray that makes them "lose all their means", making 
them incapable of "finding their words", as if they were 
suddenly dispossessed of their own language ‘Bourdieu, 1982, 
p. 38) In contrast to Labov, who dealt with linguistic insecurity 
in relation to the phonological aspect, Bourdieu demonstrates 
that symbolic dominance manifests itself at the level of 
pronunciation as well as at the lexical and syntactic levels. 
Nevertheless, the work on the notion of linguistic insecurity 
mentioned so far, despite its considerable contributions, is 
lacking at the level of theorising on this notion. Almost all 
researchers refer cautiously to the work of W. Labov, and 
avoid giving a precise definition of linguistic insecurity. We had 
to wait for the work of M. Francard to develop a 
conceptualisation of linguistic insecurity: the speakers' 
awareness of a distance between their idiolect and a language 
they recognise as legitimate because it is in the dominant 
class, or that of other communities where 'pure' French is 
spoken, not bothered by interference with another idiom, or 
that of fictitious speakers who hold the standard conveyed by 
the school (Francard, 1993, p. 13). According to Francard, 
linguistic insecurity is to be seen as "the manifestation of a 

quest for linguistic legitimacy, experienced by a dominated 
social group, which has a sharp perception both of the 
linguistic forms that attest to its minorisation and of the 
linguistic forms to be acquired in order to progress in the social 
hierarchy" (Francard, 1997, pp.  72-172). In addition, M-L. 
Moreau (1996) distinguishes between so-called linguistic 
insecurity, "as reflected in epilinguistic discourse" (e.g. making 
a variety of negative statements, not feeling that one owns the 
language, not recognising one's power over its use, etc.), and 
linguistic insecurity acts, "that which transpires in practices" 
(e.g. hypercorrection, self-correction, a concern for good form, 
etc.).  These two categories of linguistic insecurity represent 
clues that operate independently without any reference to the 
degree of intensity of feeling. They do, however, reveal distinct 
realities. Indeed, the author specifies that so-called insecurity 
could refer to "commonplaces, stereotypes, without any real 
anchoring in what individuals actually feel", whereas the 
insecurity at work requires "a necessary rooting in an 
individual's affective experience". As for Calvet, the distinction 
between the notions of linguistic security and insecurity must 
be defined explicitly and precisely. For him,  Language security 
is spoken when, for various social reasons, speakers do not 
feel challenged in the way they speak, when they consider 
their standard as the norm. Conversely, linguistic insecurity 
occurs when speakers consider their way of speaking to be of 
low value and have another, more prestigious model in mind, 
which they do not practise (Calvet, 2017, p. 47). Thus, Bulot 
considers that linguistic (in)security results from the 
comparison between the linguistic form that one speaks and 
the linguistic status that one grants to this way of speaking. It 
is in social interactions that it is always played out for each 
speaker (Bulot, 2011). He distinguishes four cases: 

 Formal and statutory insecurity: speakers think they speak 
badly and consider what they speak as not being a 
language (patois). Moreover, two legitimate forms coexist: 
one linked to the speaker's reference language and the 
other linked to the dominant language. 

 Formal security and statutory insecurity: speakers think 
they are speaking a statutorily illegitimate form. 

 Formal insecurity and statutory security: Speakers of a 
legitimate language consider that they are speaking an 
illegitimate form of it. 

 Statutory and formal security: speakers are convinced that 
they are speaking a language whose status is undisputed. 

 
2.3 Epilinguistic vs. metalinguistic discourse 
The notions of metalinguistic and epilinguistic discourse are 
often confusing. However, their distinction is explicitly clarified 
by Dubois, Mathée, Louis, Christiane, Jean-Baptiste & Mével 
(2001) who conceive of the two qualifiers of metalinguistics 
and epilinguistics as functions and not activities. Indeed, the 
metalinguistic function is defined as the "function of language 
by which the speaker takes the code he uses as the object of 
description" (Dubois & al., 2001, p. 301). In this sense, the 
language described becomes the object of discourse, just as, 
for example, when we say that dog is a noun and barking is a 
verb, this naturally refers to the metalinguistic function. 
Tabouret-Keller, for her part, conceives the metalinguistic 
function as an ordinary metalinguistic representation which 
she defines as follows: It [the notion of representation] is here 
understood in a double sense: 1. the fact of representing by 
language, more generally what has been said to describe facts 
of language, 2. the abstract, metalinguistic notions that the 
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researcher can infer from these statements (Keller Stool, 2004, 
pp. 20-33). Thus, it groups together under the term ordinary 
metalinguistic representations all the ordinary names of 
linguistic varieties, the perception of linguistic variations, the 
communicative rules (familiarisation), categorisation (the word, 
discussion, argument, writing a letter...) and the mastery of 
linguistic varieties (speaking well or badly). It is important to 
underline here the close link between the notions of 
metalinguistic representation and linguistic representation, the 
former constituting a particular type of the latter. Thus, 
Petitjean explains: The term metalinguistics indicates that the 
object of discourse is precisely language, and the notion of 
representation refers to the non-scientific knowledge available 
to the members of a linguistic community, which is reflected in 
the various ways of naming and classifying language and 
linguistic productions (Cécile, 2009, p. 64). Metalinguistic 
representation is therefore an element of the set of linguistic 
representations with specific features, naming and 
categorisation, and starting from the evaluative character. In 
order to grasp this set, it is necessary to correlate these 
specific features operated by the speakers with regard to their 
language, and the naive knowledge they reveal. In contrast to 
metalinguistic discourse, whose function is essentially 
descriptive and which is most often attributed to researchers, 
epilinguistic discourse, for its part, fulfils an evaluative function 
which sociolinguists generally assign to informers. It consists 
in particular of "value judgements that speakers make about 
the language used and about other languages" (Dubois et al., 
2001, p. 184). Thus, "the qualifiers 'beautiful', 'noble', 'clear', 
etc., applied to language are not scientific, but can provide 
important data in the event of conflict between languages" 
(Dubois et al., 2001, p. 184). From the definitions put forward 
for both notions, it seems that metalinguistic and epilinguistic 
discourse takes language as its object. However, they differ in 
terms of the action taken on this object: descriptive in the first 
case and prejudicial in the second. It is also important to 
underline that this distinction originally comes back to the work 
of Culioli (1999). The latter presents the first as the explicit 
representations on the code, and defines the second by the 
sets of behaviours and judgements on language. Canut 
proposes the notion of epilinguistic activity and evokes it in 
relation to the notion of linguistic insecurity, which she treats 
on the basis of the subjects' language productions and their 
epilinguistic discourse. The author considers the latter as the 
vehicle of the linguistic imagination: The linguistic imaginary is] 
the set of subjective evaluative norms characterising the 
representations of subjects on languages and language 
practices, identifiable through epilinguistic discourse. It 
accounts for the personal relationship that the subject has with 
language (Canut, 1995, pp. 41-42). Recalling that Canut 
(1995-1996) takes as equivalents the notions of linguistic 
representation and imaginary linguistic representation, which 
implies that epilinguistic discourse represents an "apparent" 
form of linguistic representation. 

 

3 ANALYSIS OF EPILINGUISTIC DISCOURSE 

In Moroccan and foreign sociolinguistic literature, several studies 
(Benzakour, 2007 ; Miller, 2011 ; Juitter, 2011) have attempted to 
present the different languages and varieties of languages in 
contact in Morocco and the different manifestations of the 
dynamics resulting from their use by Moroccan speakers in the 
many social situations of communication. However, the 
repercussions of such a dynamic on the educational field, 

particularly in relation to the question of languages of instruction 
and the possible difficulties associated with them, remain very 
little explored. Indeed, the school as one of the main social 
structures perfectly reflects the general dynamics of society and 
can in no way isolate itself from its social, economic, cultural and 
linguistic environment. The specific characteristics of this micro-
society make it a real laboratory for the study of sociolinguistic 
objects from a new angle, with new methodological approaches 
and appropriate theoretical frameworks, thus giving rise to what 
could be considered a sociolinguistics of school. The latter would 
straddle between sociolinguistics, from which it draws its research 
objects, methodologies and tools for analysis and investigation, 
and the field of education with its two main didactic and 
pedagogical components whose considerations guide and 
determine the researcher's choices. Our work is part of this 
perspective and attempts to explore the manifestations of 
linguistic representations and attitudes towards languages and 
language practices, in this case CS, observed both in Moroccan 
society and schools. In order to do this, we have envisaged in this 
chapter an analysis which we have chosen to describe as 
attitudinal. In general, it consists of analysing data from a corpus 
of epilinguistic discourse of ten teachers of LD (FFL) and NLD 
(PES) in qualifying secondary education. 
 
3.1 Self-assessed/hetero-assessed linguistic insecurity 
among/by teachers 
Our analysis of IL is based on highlighting the points of 
convergence identified in teachers' epilinguistic discourse. This 
seems relevant to us insofar as the interviews were conducted 
under the same conditions and with the same guide. Indeed, the 
specifications of linguistic insecurity observed are generally 
shared by all teachers. The differences identified are mainly in the 
degree of feeling and representation of the norm against which 
each disciplinary category of teachers interviewed is judged. The 
objective of this analysis is to verify the potential link between the 
feeling of linguistic insecurity and the use of CS, particularly in the 
teaching context. Nevertheless, we do not pretend to analyse 
linguistic insecurity in all its manifestations. Indeed, if Causa 
(1996) indiscriminately considers CS as a "teaching strategy" 
("contrastive strategy"/"support strategy") used by the foreign 
language teacher to facilitate the learning of the target language 
by these learners, i.e. to put CS at the service of the learners, we 
hypothesise that certain uses of CS serve the teacher himself as 
an avoidance strategy, as a remedy, if not an escape route, for 
the feeling of linguistic insecurity. This hypothesis applies to all 
teaching situations where the language of instruction is a foreign 
language for the teacher, but does not exclude the possibilities of 
using CS as a 'teaching strategy'.  Thus, the responses collected 
from the interviews relate essentially to the evaluation of the level 
of mastery of the French language and the representation of the 
standard taken as the reference for this evaluation. This 
evaluation takes two different forms depending on the subject 
being evaluated: on the one hand, hetero-evaluation when the 
interviewee evaluates the other teachers he or she knows based 
on his or her experience, and on the other hand, self-evaluation 
when each interviewee evaluates his or her own level of mastery 
of the French language. 
 
3.2 Hetero-evaluated linguistic insecurity by teachers 
The hetero-evaluation of teachers' level of mastery of the French 
language consists, for the interviewee, in giving a general 
judgement based on his or her professional or personal 
experience. Indeed, the responses collected reveal the presence 
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of a large proportion of teachers whose level of mastery of the 
French language is low or insufficient. This general observation 
will be clarified by teachers in each subject category to ascertain 
whether this is the case even for teachers of French. For 
example, the majority of FFL teachers report that a good number 
of teachers have difficulties in French language teaching, 
including French teachers themselves.  

 
" when we are in the meetings, we could judge the quality of the 
teacher's interventions; there are some who speak correctly, in a 
way I would say better the French language, while others, they 

stumble, you can feel that they are suffering from certain 
disorders, from a certain uneasiness felt by some teachers. 

"(BH030119E) 
 

"Honestly, I know teachers who have a very good level in French, 
and others who have a really low level, and it's a shame in fact. 
So there are some who are good in French, and some who still 
suffer from certain linguistic and communicative shortcomings. 

"(AM180119E) 
 
As for PES teachers, they distinguish two categories in relation to 
French proficiency: on the one hand, teachers of the older 
generation (veterans) who have a good command of French and, 
on the other hand, novices who have very remarkable difficulties.  

 
"A large number of teachers have difficulties in French, especially 

novices (new recruits and contract teachers)" (AS200119E). 
 

"For the old ones, the level is high, it's normal, for the new ones 
it's really very low. "(YT270119E) 

 
"To be frank, most of them have a very modest level in Arabic, 
and they have a very low level in French. French is "la brebis 

galeuse", nobody likes it! " (SA220119E) 
 
Moreover, a comparison of the two subject categories of teachers 
shows that teachers of French find it difficult to develop their 
answers to this question and give answers that are too general, 
contrary to their level of precision observed in the previous 
themes. This could reveal their (hyper) sensitivity to the subject. 
However, PES teachers showed a great ease in answering these 
questions, which could be due to the fact that the teachers 
surveyed, all of whom are from the older generation, consider 
themselves to have a good level of mastery of the French 
language. 
 
3.3 Teacher self-assessed linguistic insecurity 
The self-assessment consists of the interviewee giving his or her 
personal judgement on his or her own level of French proficiency 
by referring to his or her own standards which he or she will have 
to explain later. Indeed, the judgements made are generally 
positive or relatively positive. Nevertheless, some teachers 
express dissatisfaction with their command of the French 
language. Thus, we were able to identify two categories. On the 
one hand, there are teachers (50%) who are very satisfied with 
their levels of proficiency in French and who say they have no 
problems at this level in their teaching practices:  

 
"Yes, I feel satisfied with my level of mastery of the French 

language. "(LM250119E) 
 

"Me?! Am I satisfied?! Yes I am very satisfied (laugh), but 

unfortunately I can't find out who I'm communicating with and so 
I'm starting to see my level of French drop (laugh). "(YT270119E) 

 
"Yes I am satisfied, I don't find it difficult to communicate in 

French." (BL300119E) 
 
On the other hand, some teachers are no longer satisfied with 
their level of proficiency in French, or are relatively satisfied, for 
several reasons:  
 

"I think we are the winners of the Moroccan school, so we have 
some deficiencies in French. The only difference we have with 

our students is that our problems are not as numerous as theirs, 
but we're wobbling, we try to get by in the use of French. 

"(AR100119F) 
 

"Since I am scrupulous, I believe that I must always improve my 
level of French. So I am not satisfied. "(CO140119E) 

 
"To be frank, I am not satisfied. "Wallah" I am not satisfied! This 

language requires a great mobilisation of knowledge, you need to 
have an in-depth culture in history, literature, linguistics, etc. So 

you can't master all that. "(SA220119E) 
 
It is important to stress here that teachers in the first category, i.e. 
teachers who claim to be satisfied with their level of mastery of 
the French language, are largely PES teachers, while FFL 
teachers are less so. The difference observed between the two 
categories of teachers is explained by the teachers' self-
representation of the standard they take as the benchmark 
against which they have judged themselves. 
 
3.4 The code-switching self-evaluation/hetero-evaluation 
standard 
In terms of linguistic insecurity, the norm is defined at the 
representational level; Francard, Lambert & Berdal-Masuy (1993) 
developed the first theorization of the object "linguistic insecurity" 
and brought to light its representational dimension, underlining the 
relationship between linguistic insecurity and normative 
awareness. Indeed, it seemed interesting to draw from 
epilinguistic discourse the traces of the representation of 
informants of the norms against which they judged themselves. 
The responses collected enabled us to note a clear difference 
between the two categories of teachers, with a remarkable imprint 
of the disciplinary mark. Thus, French teachers who have shown 
a marked sensitivity to the linguistic and language issue all refer 
to two norms: the native speaker and the grammatical norm. 
 

"I would say in relation to a grammatical standard, I don't know 
(laughs). So my French is common, usual, standard French, and 
in which I try hardest to respect the grammatical rules; I express 

myself correctly and clearly. "(HL060119E) 
 

"I believe in two standards. The first norm is the native speaker. I 
don't speak like French. And the second norm is to express as 
many sentences as I want. There are always gaps, there are 
lacks, there are words, turns of phrase, expressions that are 

missing in my communication in French. "(AR100119E) 
 
Roussi underlines the relationship that generates linguistic 
insecurity among non-native teachers of foreign languages 
between the 'endogenous norm' and the 'exogenous norm'; the 
first being the language learned and actually taught and the 
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second the stereotyped perception of a native speaker: In the 
case of non-native teachers of foreign languages, their normative 
awareness would be divided between the language they have 
learned, whether they teach with the faults, imperfections or 
simply the peculiarities of non-native speakers (endogenous 
norm) and the stereotyped perception of a supposedly ideal 
native speaker (exogenous norm) (Roussi, 2009, p. 21). As for 
PES teachers, the two standards that are commonly used to 
evaluate them are: their professional formation (in French), some 
teachers have benefited from a long professional formation (4 to 
6 years), and comparison with other teachers: 
 
“I learned a lot during my formation a huge repertoire of written 
and spoken French; literary, Baudelaire, etc. So, also the norm is 
that when I compare myself to other people who are also 
teachers or executives in other sectors when we exchange I find 
myself a little bit further ahead of them. "(YT270E) 
 
"This mastery of the language is justified by the basic formation 
(initial formation) and interaction with teachers. "(LM250119E) 
 
Moreover, the two standards chosen by French teachers have 
already been attested by some researchers as generating a 
feeling of linguistic insecurity, hence the hyper-sensitivity shown 
by FFL teachers to questions relating to the level of mastery of 
the French language. This could be due to an "identity conflict" 
between linguistic identity and professional identity. Roussi (2013) 
describes this situation using the notion of 'resilience', which she 
has borrowed from the field of psychoanalysis, to explain the 
attitude of non-native language teachers towards feelings of 
linguistic insecurity: It is a work of refocusing, resilience and 
revaluation, which everyone does on their own and which allows 
them not to erase all traces of insecurity, but to "make peace" and 
not to be afraid or feel weak from their linguistic imperfections 
(Roussi, 2013). However, the standards chosen by PES teachers 
seem to be less anxiety-provoking and therefore allow them to 
use them in a relaxed manner, especially since they are free to 
choose the language of instruction, in this case a mix of 
Moroccan Arabic and French in most cases. The main reason for 
this is that PES is a discipline where the emphasis is much more 
on psychomotricity than on verbal discourse. 
 

4 CONCLUSION 
At the end of this article, it is important to underline the general 
conclusions we had reached thanks to the collaborative spirit of 
all our informants. Indeed, language awareness is generally 
developed among teachers, especially among LD teachers who 
were much more precise in their descriptions of the different 
aspects of sociolinguistic reality. Thus, within the school 
environment, the linguistic atmosphere is clearly perceived both in 
terms of the status of the languages (taught/teaching) and in 
terms of their didactic and communicative usefulness.  Teachers' 
attitudes towards the use of CS are generally positive. However, 
according to the majority of teachers, this use should be 
conscious, judicious and occasional. It should also be 
emphasised that CS is used in response to a didactic and/or 
communicational need felt by teachers and dictated by the lack of 
language skills of learners.  Concerning the self-/hetero-
evaluation of linguistic insecurity, LD teachers were more 
sensitive about their mastery of the French language than NLD 
teachers. This is due to the referential standard of evaluation 
chosen by each disciplinary category of teachers, i.e. native 
speaker and grammatical standard for the former and the NLD, 

and the comparison with other teachers or civil servants. Indeed, 
the stereotype of the native speaker and the grammatical norm 
have a significant impact on the feeling of linguistic insecurity. 
Consequently, some teachers may develop strategies to avoid 
this linguistic insecurity, including the use of CS. 
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