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Abstract: Reading  is considered  as the  most  important  languages skills, because  learning  any  subject  involves  reading. This study aims at 
investigating the  promotion of  reading  skill through  collaborative  techniques, improving language  learning  processes  through  collaborative  
learning, providing  the learners  and  teachers  with  the techniques  and  strategies of  collaborative  learning,   evaluating  group work and identifying  
the  roles of  teachers  in dealing with  group   work. The majority of  teachers  at the secondary school  level  disregard  the  significance  of  
collaborative  learning  as a  technique  for  teaching EFL learners. Collaborative  learning  strategy  affects  student's  interaction  during  language  
teaching  processes, particularly in teaching  reading  comprehension  skills. The study adopts the descriptive analytical method. The data were 
collected by means of a questionnaire which was given to 50 English language teachers at the secondary schools level. Then the data were analyzed by 
the (SPSS) program. The author figured out that EFL learners need  to develop reading  skills  for good interaction. In addition , the study has figured out 
that Collaborative  work directs learners to progress understanding  the text cohesion and  clarity as well as comprehension skill can be developed 
through intensive and extensive reading. EFL learners‘ cultural background influences their reading skills. collaborative  learning  improves learners' 
speaking fluency, There is a positive relation  between  collaborative learning  and  the  improvement  of  EFL learners  reading skills. 
 
Index Terms: Collaborative learning ,cooperative learning ,EFL learning strategies ,Extensive reading , Intensive reading ,Types of reading 

——————————      —————————— 

1. INTRODUCTION                                                                    

Learning English is  an urgent  issue. Currently , it is a 
common  language of  a vast sector  of people. It  spreads in 
many vital  fields :science technology, and many others. 
Reading  is considered   as the  most  important  languages 
kill,  not  only  because  learning  any  subject  involves  
reading ,but also  because the   ability to read  all  types  of  
materials  with   comprehension, ease  and  enjoyment   
contributes  to  the  self-realization  of  the  pupils.  Jayyusi [1],    
reveals   it  is " a skill  that  directs  to  excellent  enjoyment , 
pleasure  and full  filament". In English speaking classrooms, 
teachers need to accommodate group work for ELLs(English 
Language Learners)so that all of the students in the classroom 
are included in the learning process. Further , the gains of 
group work for all students, ELLs who take part in the 
combined activities have the chance to promote and enhance 
their verbal language abilities along with other essential skills. 
Group work is paramount for ELLs within the classroom and it 
is an effective way to encourage ELLs to have conversations 
in the classroom Ontario Ministry of Education[2]. The purpose 
of learning a language is to communicate with others, and 
through group work, ELLs have the opportunity to interact, 
socialize, and communicate through verbal and non-verbal 
forms with their peers Tuan & Nhu [3]. Group work fosters 
classroom interaction, which is an important aspect of 
acquiring and learning the English language for ELLs. When 
ELLs are included as members of a group, they have the 
opportunity to listen to their peers speak English at their level 
and observe the non-verbal communicative methods such as 
facial expressions. ELLs need opportunities to interact and 
practice with their peers because using English as a language 
for learning, like their peers, takes much longer than a year or 
two for many ELLs Ontario Ministry of Education[2]. 

 
 
 

This  study  is  intended   to show how  collaborative  learning  
as  a classroom technique enables  readers  and  learners  to  
improve  reading  skills  in   ESL  classes  at  the secondary  
level.  The  study  also  aims at solving  problems  that  
confront  students  and  teachers  in dealing   with  group  
work  activities  in  the  classroom. It has  been observed that  
most  teachers  at the secondary school  level  seem  to ignore  
the  importance  of  collaborative  learning  as a  technique  for  
teaching EFL learners. Collaborative  learning  strategy  
influences  student's  interaction  during  language  teaching  
processes, particularly in teaching  reading  comprehension  
skills. The  study  aims  to investigate  the  promotion  of  
reading  skill through  collaborative  techniques and to improve  
languages  learning  processes  through  collaborative  
learning. Further , provide  the learners  and  teachers  with  
the techniques  and  strategies of  collaborative  learning,  
design  and  evaluate  group work and identify  the  roles of  
teachers  in dealing with  group   work. 
 
The study  is set out  to find  answers  to  the  following  
questions : 

a. How can  collaborative  learning  improve  reading  
skill in  EFL  classes? 

b.   How comprehension skill can be developed through 
intensive and extensive reading ? 
 

C How far Collaborative  work lead to better  
understanding  of text cohesion and  clarity? 

d. To what extent , can collaborative  learning enhance 
learners‘ speaking fluency ? 

 
2. THE IMPORTANCE OF READING PROCESS IN 

EFL CLASSROOM 
Reading is viewed as an interactive process between the 
readers and also the writer during which the previous should 
understand the message of the passage then to decode it. 
Moreover, it's a dynamic process within which information from 
the text and knowledge possessed by the reader interact to 
allow him to create meaning before , through and later 
reading. Krashen [4]. argues that reading is the first reason for 
vocabulary development, competence in spelling and writing, 
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and within the ability to know and produce sophisticated 
grammatical structures. Krashen[4]  states that free voluntary 
reading ―is answerable for much of our literacy development, 
in both first and second language acquisition ‖. Krashen[5]   
defines free voluntary reading as a reading that's selected by 
the reader, which is read for its own sake, or just reading 
because you wish to read and argues it's the foremost 
powerful device in language education. Guthrie (2000) 
highlighted the worth of making classrooms with large 
amounts of reading materials that are interesting and available 
to all or any of the readers. Robb and Kano‘s [6]  study looking 
into ER done outside the classroom during the learners‘ free 
time and located it had a major effect on reading improvement. 
As a way to analyze word meanings incidentally through 
reading, it‘s essential for freshmen to come upon a suitable 
variety of unusual words in a textual content, however what's a 
suitable variety. Hirsh and nation state [7]  newcomers want to 
apprehend approximately 95% of the text which will benefit an 
good enough comprehension and to as it should be guess 
unknown words from the context. Dubin [8]  assumes that the 
challenge analyzing is a complex talent that incorporates 
some of psychological, physical and social elements. 
therefore, reading is taken into consideration as the most 
tough language ability, which entails the interplay of multiple 
cognitive, meta-cognitive, linguistic and sociolinguistic 
components. i.e.; some other sub-skills function all collectively 
so as to carry out the task. studying is not a passive task, but 
alternatively an energetic one. In reality, studying requires 
both the learner‘s intellectual and experimental inputs of who's 
anticipated to comprehend the written message. In highlighting 
the significance of studying comprehension, Rivers[9] said that 
―reading is the most critical interest in any language 
magnificence, no longer only as a source of records and a 
gratifying pastime, but additionally as a method of 
consolidating and lengthening one‟ s which can be expertise 
of the language‖. studying consists of two parts; the written 
shape, and the meaning of the conveyed message. on this 
regard,  Ur.P [10] defines reading as follows: studying means 
studying and information.‟ A overseas language learner who 
says, I study the phrases however I don‘t recognize what they 
imply isn't, consequently, studying in this feel. he or she is 
simply deciphering translating written symbols into 
corresponding sounds. 
 
2.1 TYPES OF READING 
The reading skill are often divided into two main types; 
intensive and extensive reading. Hafiz and Tudor[11]  related 
among the 2 forms: In intensive reading activities learners are 
within the main exposed to comparatively short texts which are 
used either to represent definite features of the lexical, 
syntactic or discoursal system of the L2, or to supply the 
impression for targeted reading approach practice; the 
objective of in depth reading, on the opposite hand, is to 
„flood‟ students with great amounts of L2 involvement with few 
or possibly no precise tasks to achieve on this material.  
 
2.1.1 INTENSIVE READING 
Intensive reading refers to detailed specialize in the reading 
texts which usually happen in classrooms. It manages to 
improve the approaches of the learners. during this respect, 
Nuttal [12]  claims that: ―The intensive reading lesson is meant 
primarily to coach students in reading strategies. ‟‟ However, 
sometimes the learner may like better to read the text during 

which he/she divides it into parts then to read each part alone 
so as to grasp it alright .In palmer‘s view[13]on intensive 
reading, the learner focuses on using the dictionary during 
which he has got to analyze, compare and translate while 
reading texts. Therefore, the utilization of a dictionary helps 
the learner to progress in his learning process. Nevertheless, 
this may disrupt the learner‘s reading speed. In the same line 
of believed, the Reading comprehension task for Harmer 
means not to stop for every word neither to examine 
everything Harmer [14],that is to say, the reader should not 
stop at every single point or scrutinize each idea alone, but 
rather he should make an overall comprehension of the text 
and to excerpt the meaning by taking the content into account. 
 
2.2.2  EXTENSIVE READING  
Extensive reading refers to reading that learners often do 
away from the classroom such as: reading novels, magazines, 
and newspaper articles etc. Extensive reading has been 
commonly supported for language learning all over the world. 
Susser and Robb [15] identified ER as: 1) reading enormous 
amounts of substantial or long texts for comprehensive or 
general understanding with the objective of obtaining pleasure 
from the texts, 2) individualized reading with students selecting 
the texts they want to read, and 3) not being required to 
discuss the book in class. As previously mentioned, ER in this 
study is reading as much as possible within the learner‘s peak 
acquisition zone, for the purpose of gaining reading 
experience. Day and Bamford [16] presented the following ten 
top standards of ER to help simplify the ordinary attributes of 
profitable ER programs: 1) Students read as much as possible. 
2) A diversity of materials on a wide range of topics are 
accessible.  3) Students select what they intend to read. 4) 
The rationale of reading is usually associated with pleasure, 
information, and common knowledge. 5) Reading is its own 
reward. 6) Reading resources are perfectly inside the linguistic 
competency of the students. 7) Reading is individual and 
unspoken. 8) Reading rate is usually speedier rather than 
slower. 9) Teachers orientate students to the goals of the 
program. 10) The instructor is a role prototype of a reader for 
students.One reason of extensive reading that has been in 
quarrel is how much reading is measured as extensive. Some 
assess extensive reading by the number of pages read per 
day or per week, while others assess in terms of total books 
read. For example, the EPER  [17]implies that as a minimum 
one book a week or 50 books per year should be the target for 
the typical student, in order to better receive the benefits of 
extensive reading. Consistency is most likely the key to 
successful extensive reading. If the learner is reading 
materials that are within their ability level and if the reader is 
reading materials that are fascinating to them, it is expected 
the reader will have intrinsic motivation to read extensively. 
extensive reading can make a positive impact to the 
advancement of competency in a second language Tudor & 
Hafiz[18]. 
 
2.3 READING STRATGIES  
There are unique types of learning policies which support 
students to resolve their problems and enhance their language 
proficiency. Numerous research functions have been done on 
learning strategies and analyzed the efficacy of utilizing them 
in the learning procedure. To start with, Oxford [19].provides a 
meaning to the notion of reading strategies as behaviors that 
make the learning task easier, entertaining, successful and self 
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–directed. The term strategy implies to learning techniques 
that help learners work out the challenges they encounter 
whenever they read. For Anderson [20]reading strategies 
mean intellectual steps which readers can take into account in 
order to obtain, store and reclaim data. In reading 
comprehension, there happen four major categories of 
strategies: skimming, scanning, careful-reading and predicting. 
These are judged at the same time as the sub-skills of 
reading.  The strategies may include skimming, scanning , 
guessing, recognizing cognates and word families, reading for 
meaning, predicting, triggering common knowledge, making 
suggestions, and sorting out main concepts from supportive 
ideas.Phan [21] 
 
2.3.1 SKIMMING AND SCANNING 
Skimming can be described as a reading technique which 
performed at a speed three to four times more rapidly than 
usual reading Yusuf [22]et al. Readers frequently skim when 
they have piles of items to read in a restricted amount of time. 
In skimming, the readers only have to take essential 
knowledge and the major idea. Scanning is not like skimming 
because the readers don‘t concentrate on overall information 
of the text but detail. In this method, the readers swiftly look for 
particular information such as dates, years, names, paces, 
among others (Yusuf [22]et al. 
 
2.4 FACTORS AFFECTING READING COMPRHENSION 

SKILL 
According to Dennis[23]reading comprehension is a 
complicated procedure between classifying printed signs and 
translating the meaning behind the codes. Some aspects 
disturb reading comprehension skill. They are difficulty of the 
reading text, environmental impacts, apprehension during 
reading comprehension, curiosity and motivation, interpreting 
or word recognition speed, and medical problems. In the 
following section, these factors are expounded in detail. One 
of the factors that influences learners‘ reading comprehension 
is the intricacy of the texts. This factor is manipulated by the 
readers‘ strength and fluency in language and their 
comprehending of its applications and different meanings. 
Verbal capabilities have a considerable part in finding how 
skilled a reader be able to be because learners hear words 
and attain plenty of vocabulary. A lot of vocabulary support 
learners in clarifying the undetermined words through 
employing the views of context Dennis[23]. The second factor 
linked to the environmental conditions that influence the 
students who try to read a passage. Readers might have 
plenty of problems to realize a text in an disorganized 
environment than those who read . If learners are insecure 
place, they discover it difficult to concentrate on their reading. 
When they are in safe situations, their reading comprehension 
capability will change for the better. Readers will lose their 
strength in identifying a text when there are blares like 
televisions or Dennis[23]. The third factor is relevant to the 
nervousness throughout reading comprehension. 
Assessments, class work, or homework circumstances can put 
more strain on readers‘ reading than reading for fun. Some 
learners react constructively to examinations while others are 
exhausted by the pressure to carry out a reading activity. 
Learners who encounter this anxiety might not entirely 
comprehend the instructions and this may lead to 
misunderstanding and poor knowledge of the reading task. 
Dennis[23].The fourth factor is interest and enthusiasm. 

According to Dennis[23]learners‘ curiosity and motivation are 
vital in rising reading comprehension skill. If readers find the 
reading material tedious, they will have plenty of troubles in 
focusing on their comprehension. This can lead to a reducing 
of reading comprehension amongst readers. If the reading 
material is motivating for learners they can easily understand it 
and can remember it evidently. EFL teachers should inspire 
their learners through offering exciting reading materials during 
their class time. The fifth factor is associated with interpreting 
or word recognition speed. 
 
2.5 IMPROVING READING SKILL STRATEGIES 
if readers want to read different types of texts they have to use 
separate reading techniques. Good readers will collaborate on 
texts and understand the knowledge before them. Some good 
reader approaches are forecasting, forecasting, minimizing, 
summarizing, exploring and evaluating. There are many jobs 
that school teachers can use to improve reading techniques in 
specific content areas. It is important for learners to use 
effective comprehension techniques when they want to 
improve their reading comprehension ability. These strategies 
provide specific guidelines for expanding comprehension 
skills. Cain and Oakley, [24].There are some effective 
strategies to improve reading comprehension ability. They 
include mutual teaching, instructional conversations, 
visualization, partner reading, multiple reading strategies, 
evaluation and running logs. In the following part, these 
policies are illustrated in a detail. According to mutual 
teaching, teachers teach learners to predict, summarize, 
clarify, and ask questions in parts of a text. These strategies 
are considered to be the best strategies to develop the 
readers' reading comprehension ability. That is, if teachers are 
given the mental tools to understand a text, learners will 
develop strong reading comprehension skills on their own 
Presley[25].According to Goldenberg [26].class discussions 
help learners create ideas and new questions. He went on to 
say that all our knowledge results from questions, which is 
another way of asking a question, which is our most important 
mental tool. There are different types of questions that 
teachers need to consider. They remember, comprehend, use 
or judge, compile or create and call evaluation and judgment. 
EFL authors need to "think aloud" these types of questions 
before, during and after reading a text. When students relate a 
passage to an experience, another book, or other facts about 
the globe, they "make a connection." Creating links provides 
learners to figure out the writer's attitudes. 
 
2.6 COOPERATIVE LEARNING  
Cooperative learning could be a pedagogics within which 
learners of varied capabilities, skills and environments work at 
the same time in little teams to realize a typical goal. 
―Cooperative learning could be a assortment of a learning task 
planned because of learning is dependent on the informally 
supposed to exchange info amongst students in bands and 
within which every learner is detained answerable for his or 
her own learning and is galvanized to extend the information 
of others‖ Richards and Richard Rodgers [27]. However, 
collaborative strategy Instruction is useful to teach reading 
comprehension in the context of teacher-led discussions. In 
their study, the experimental groups, i.e., teachers and 
students in Collaborative Strategy Instruction groups, 
outperformed the control groups in every aspect related to 
shared constructive attempts to understand the ideas of the 
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text . Artz and Newman[28].say that, the cooperative learning 
technique contains student cooperation and mutuality in its 
chore, Goal Line, and incentive arrangements. The impression 
is that lessons are shaped in such a way that students ought 
to collaborate so as to accomplish their learning objectives, 
Metzke and Bergoff, [29] The schoolchildren in the 
collaborative reading class read the text in phases. After the 
teacher‘s initial justification, they are asked to listen to the tape 
recorded by a native speaker of English, to turn out to be 
acquainted with the proper intonation of the key words. Then 
they read the text paragraph by paragraph while employing the 
collaborative reading approaches stated by the teacher. At the 
end of each paragraph, they were expected to attain harmony 
on what the main idea(s) of the reading text. When they 
completed the entire text, they are involved in whole-class 
debate. In this stage, all parties contribute to their knowledge 
of the text with the rest of the class. The teacher‘s role is to 
chair the discussion with minimal intervention. After reading 
the text, the students answer comprehension questions. The 
comprehension questions included  elements of lexical 
understanding, one item of linguistic knowledge, and aspects 
associated with stylistic beliefs. 
 
2.7 COLLABORATIVE LEARNING AND TEACHERS ROLES 
Collaborative learning was revealed to be exceptionally 
effective in developing language aptitude, enhancing social 
development, and evolving affective growth Liang [30].Liang 
[30] examined the impacts of collaborative learning on the 
language learning of EFL  learners, their inspiration toward 
learning English as a foreign language, and the high-level-and 
at a low level-achievers‘ academic accomplishments in a 
heterogeneous language proficiency grouping. In collaborative 
school rooms, though, the teacher, while having vital 
knowledge about content, skills, and instruction, values builds 
upon students‘ knowledge and practices. Therefore, in most 
conventional classrooms, the teacher is accountable for 
establishing goals, creating learning tasks, and evaluating 
what  students have learned. In a collaborative classroom, 
students get an opportunity to establish specific goals, deliver 
possibilities for activities and assignments, and evaluate what 
their colleagues have acquired. The title role of the school 
teacher in collaborative learning is to facilitate learning. 
Throughout profitable mediation, the school teacher can assist 
students to link new data to their practices and to learning in 
additional regions. Additionally, the instructor can help 
students figure out what they should do when they are 
confused. Everyone is expected to learn from everyone else. 
Hence, no student is denied of the chance to make a 
contribution or to be grateful for the contribution of others. 
Students are not isolated according to their aptitudes, 
attainments and interests. Discrimination can diminish 
collaboration critically so as to all students could not have 
prospects to learn from each other. Ineffective students might 
learn from quicker students; bright students may well learn 
from their typical peers and every so often, lower students can 
disclose some unanticipated perceptions in a collaborative 
environment. According to Smith and McGregor[31],although 
collaborative learning takes many different forms and is 
practiced by teachers in different disciplines, the field is 
intertwined with some notable assumptions about learners and 
the learning process: 

1. Learning is an active, creative process; That is, to learn new 
information, ideas or skills, students need to be proactive 
with purpose. They need to integrate the new material with 
their background knowledge - or use it to identify what they 
thought they knew. 

2. Learning depends on rich environments, i.e. affected by 
tasks and activities related to the learning environment. 
Students who engage in collaborative learning do not start 
with facts and ideas and then move on to applications. 
Instead, they start with problems, for which they need to 
find solutions. 

3. Learners are different: They bring different perspectives, 
background knowledge, learning styles, experiences and 
aspirations to the classroom. These various perspectives 
that emerge in collaborative activities are clear, but not 
limited to teachers. They are also glowing for students. 

4. Learning is inherently a social activity. Collaborative learning 
has a framework that allows students to speak as their 
main feature: students need to talk to each other… and this 
is where learning happens most MacGregor[32] Receiving 
strategies will lead to better understanding on the part of 
students and new understanding for teachers as well. 

 
3. METHODS 
As earlier indicated , the aim of the study is to show how  
collaborative  learning  as  a classroom technique enables  
readers  and  learners  to  improve  reading  skills  in   ESL  
classes  at  the secondary  level. Furthermore , the researcher 
intends to solving  problems  that  confront  students  and  
teachers  in dealing   with  group  work  activities  in  the  
classroom 
 
3.1 POPULATION OF THE STUDY 
The population of the study were the English language 
teachers  of secondary schools  in Hasahisa Locality. The 
researcher gathered the data for the research from the sample  
who participated in the questionnaire. 
 
3.2 PARTICIPANTS  
The researcher conducted the questionnaire which distributed 
to the sample of the teachers. The sample of the study were  
fifty(50) teachers of secondary level selected randomly from 
the population. The questionnaire is composed of twenty  
statements for teachers. Each statement has three options, 
they are:  agree, neutral   and disagree. To begin the study , 
the researcher sheds light on types of reading and their 
strategies .The researcher also gives a background about 
factors that affecting reading strategies and ways of improving 
besides collaborative learning and teacher roles. Lastly ,the 
researcher has drawn a conclusion based on the findings.  
 
3.3 DATA ANALYSIS  
In this section, the data were collected and were analyzed and 
displayed in tables and figures. The researcher knows the 
effectiveness of collaborative  learning  in improving reading  
skill in  EFL  classes. Another point, the researcher realizes 
that the influences of collaborative  learning  for the students‘ 
academic life.  
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Fig1. EFL learners need  to develop reading  skills   for good 
interaction 

 
Table 1 

EFL learners need  to develop reading  skills   for good 
interaction 

 

 
 

Fig2. Collaborative reading improves EFL learners’ 
comprehension 

 
Table2 

Collaborative reading improves EFL learners’ 
comprehension 

 

 

 
Fig3. Comprehension skill can be developed through 

intensive and extensive  reading 
 

Table3 
Comprehension skill can be developed through intensive 

and extensive  reading 

 

 
Fig7. Collaborative  work leads to better  understanding  of 

text cohesion and  clarity 
 

Table 7 
Collaborative  work leads to better  understanding  of text 

cohesion and  clarity 
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Fig11. EFL  teachers  use  collaborative  learning  to improve   

speaking fluency 
 

Table 11 
EFL  teachers  use  collaborative  learning  to improve   

speaking fluency 

q11 

  
Frequenc

y 
Percen

t 
Valid 

Percent 

Cumulat
ive 

Percent 

Valid Disagr
ee 

5 10.0 10.0 10.0 

Neutra
l 

5 10.0 10.0 20.0 

Agree 40 80.0 80.0 100.0 

Total 50 100.0 100.0  

 

4. RESULT AND DISCUSSION  
The study has drawn questions to answer them in this study 
as follow: 
 
a. How can  collaborative  learning  improve  reading  

skill in  EFL  classes? 
According to skills Cain and Oakley, [24].There are some 
effective strategies to improve reading comprehension ability. 
They include mutual teaching, instructional conversations, 
visualization, partner reading, multiple reading strategies, 
evaluation and running logs. It has been noticed that in(Table 
1 and fig. 1) have taken into account the EFL learners need  to 
develop reading  skills   for good interaction. The respondents 
have a large proportion (80%)agree and nearly to a small 
minority (14%) neutral and significant minority (6.0) are 
disagree. 

 
b. How comprehension skill can be developed through 
intensive and extensive reading ? 
As said by Susser and Robb [15] identified ER earlier in the 
literature review as: reading enormous amounts of substantial 
or long texts for comprehensive or general understanding with 
the objective of obtaining pleasure from the texts. It has been 
addressed thoroughly in (Table 2 and fig. 2 )that  have stated 
the influential role of collaborative reading in enhancing EFL 
learners‘ comprehension. The respondents show over three 
quarters (80%) agree and (8.0%) neutral and (12%) too small 
minority of the total. Additionally , comprehension skills can be 

enhanced through intensive and extensive reading. It has 
been illustrated either.(see Table 3 and fig. 3).The respondents 
show (82.0%) agree and a small minority (14.0%)neutral and 
insignificant minority (4.0%) disagree. 

 
c. How far Collaborative  work lead to better  

understanding  of text cohesion and  clarity? 
As has been revealed by Liang[30] in a collaborative 
classroom, students get an opportunity to establish specific 
goals, deliver possibilities for activities and assignments, and 
evaluate what their colleagues have acquired. It has an 
interpretation either (see Table 7 and fig. 7). The respondents 
express more than three quarters (86%) agree and (10%) 
neutral and insignificant minority (4.0%) disagree claiming 
whether the collaborative work could contribute  to the clarity 
and text cohesively. 

 
d. To what extent , can collaborative  learning enhance 

learners’ speaking fluency ? 
Regarding to the notion of collaborative learning in improving 
learners‘ speaking fluency , Collaborative learning has a 
framework that allows students to speak as their main feature: 
students need to talk to each other… and this is where 
learning happens most MacGregor[32]. This has been 
discussed comprehensively in (Table 11 and fig. 11). 
Undoubtedly EFL teachers use collaborative learning to make 
progression in language competencies like speaking fluency. 

 

5. CONCLUSION  
According to the emphasized EFL learning issues of the 
research paper concerned with using collaborative learning 
strategies in improving learning skills, the author figured out 
that learners need to enhance reading skills for good 
interaction. Further , collaborative reading has a huge impact 
on EFL learners‘ comprehension. Moreover , the researcher 
realized that there is a correlation between collaborative 
learning and improvement of EFL Learners‘ reading skills. As 
an indication the appraising  group work and recognizing  the  
title roles of  teachers  for the sake of group work. Previously, 
what had been calculated and analyzed from the data analysis 
,the author considered that types of reading align with 
collaborative strategy contribute positively in consolidating the 
text cohesion and clarity. Thus , EFL teachers should have 
awareness of the significance of collaborative learning as a 
procedure for teaching EFL learners. Another point is, learners‘ 
speaking fluency need to be consolidated. This point has been 
discussed by Goldenberg [26].class discussions help learners 
create ideas and new questions. He went on to say that all our 
knowledge results from questions, which is another way of 
asking a question, which is our most important mental tool. 
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