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An Impact Study On Mentoring Barangay Day
Care Workers Extension Program Of The College
Of Education
Gladys S. Escarlos, Joanne E, Bermillo, Ehlrich Ray J. Magday, Ma. Vivienne S. Salon
Abstract: The research ascertained the impact of the extension program of the College of Education. Most of the participants belong to age 36 to 40
years old, married and more than half of them are college graduates from various degrees. The implementation of the mentoring program was rated
―very satisfactory‖. A mixed-method research design was used to investigate the pedagogical knowledge and content knowledge acquired by the
barangay day care workers. Learning occurs after the conduct of the extension program. It disclosed a significant difference on the levels of
competency on content knowledge before and after the conduct of the extension program and on the levels of competency on pedagogical knowledge
before and after the conduct of the extension. Participants strongly professed that knowledge about the background of the learners’ development and
learning, appropriate strategies and materials are useful and important in teaching. Thus, the extension program improved the instructional services of
day care workers in the barangay center.
Index Terms: Barangay Day Care Center, Content knowledge, Extension Program, Impact, Mentoring, Pedagogical knowledge
——————————  ——————————

1. INTRODUCTION
Early childhood years are special time in the life of young
children. During this period, they begin to trust others outside
the family. They gain independence, self-control and learn to
take initiative in socially acceptable ways (Elarco, 2014).
Boyse (2012) defines child development as to child’s progress
in doing complex things as they get older. It is about
developing core capabilities such as motor, language,
cognitive and social emotional skills called developmental
milestones which directly affect later performance. Failure to
reach milestone during early childhood may affect their
development of those skills upon reaching the next stage of
life. Adams (2008) stressed that early childhood education is
the key to building a strong foundations for child’s educational
success as cited by Abulon (2013). The Philippine
government, through its smallest administrative units called
the ―barangays‖, has undertaken the necessary steps to
address the need to educate the Filipino children as early as
three years old, by creating a barangay day care centers
nationwide, pursuant to Republic Act 6972 also known as
―Barangay-Level Total Development and Protection of Children
Act‖. This act was geared toward the total development and
protection of children up to six years old. Aside from nutritional
care and provision of safe environment, Barangay Day Care
Centers are expected to provide intellectual and mental
stimulation activities to children as well as wholesome
recreation to enhance values formation and development of
social skills among children.
In an effort to strengthen the development of children welfare,
the Early Childhood Care and Development (ECCD) Act was
enacted in 2000 institutionalizes the National Coordinating
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Council for the Welfare of Children which establishes
guidelines, standards, and culturally relevant practices for
ECCD programs. Day Care Centers (DCC) are considered as
the center-based ECCD program used to undertake by the
Department of Social Welfare and Development (DSWD) but
this program was devolved to Local Government Units (LGUs)
after the enactment of 1991 Local Government Code
(UNESCO, 2007). The program development and policy
guidelines of DCC are still the responsibility of the DSWD. In
each DCC there at least one Day Care Worker (DCW) who is
primary responsible for at least one or three hour or half-day
sessions for groups 15-50 children depending on the location
of the center (Bautista, 2012). To ensure the effective and
quality delivery of the DCC and other ECCD programs, the
DSWD set forth an accreditation standards. The accreditation
is focus on five areas: advancement of children’s growth and
development; partnership with families, communities and local
government; human resource development; program
management or administration; and physical environment and
safety. This accreditation process allow program managers
and service providers, including DCW, to further improve the
quality of their services (DSWD, 2004). Considering the child
as one of the most important assets of the nation, every effort
should be exerted to promote his/her welfare and enhance
his/her opportunities for a useful and happy life. The quality of
children’s lives before beginning formal education greatly
influences the kind of learners they can be. DCWs are crucial
to a successful experience providing the opportunities for
children to learn. They play a vital role in preparing children to
build the skills they will need in elementary school, thus, their
teaching competencies are important to successful early
childhood teaching (Osea & Botor, 2014). DCCs have concern
to help young children develop target milestones, however, in
a survey conducted by the College of Education, it was found
out that most DCWs were graduate of High School, College
level and only few are college graduate of non-education
degree, in other words they do not have formal training in early
childhood education. The knowledge of the early childhood
education in DCWs is deemed necessary and important to
effectively give quality services. Since the DCW is the primary
service provider in each DCC, the extent of compliance with
accreditation requirements, educational background, in1891
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service training and supervision provided for the DCW bear
implications for the Day Care worker’s competence levels and
ability to provide children with the quality of care and to
facilitate learning experiences in developmentally-appropriate
ways for young children. However, it should also be noted that
these are certainly not the only indicators of quality that are
necessary to evaluate the overall quality of the day care
program today. Sustained interaction with DCWs and direct
observation of their work in various parts of the country
validate the fact that there are high quality programs even in
very poor communities where day care workers have been
supported through high quality training, sufficient material
resources and effective supervision (Bautista, 2012). This
prompted the College of Education to conduct its extension
project through mentoring program which will help the day
care workers improve their services towards children’s
development and equip them with pedagogical skills and
competencies to address the growing demand of the
understanding of children’s growth and development in the 21st
century.

2 REVIEW OF RELATED LITERATURES
2.1 On Mentoring
Mentoring is a powerful personal and professional
development and empowerment tool (OECD, 2009). It is an
effective way of helping people to progress in their careers. It
is a collaborative partnership (Gay, 1995) between two people
– mentor and mentee (OECD, 2009; Sulphey & Allam, 2017).
It is a helpful relationship based upon mutual trust and respect
(McKimm et al., 2007; Koki, n.d.). Hansford et al. (2003) found
that benefits for mentees included psycho-social supportive
outcomes such as support, encouragement, friendship (Biehl,
1996), role modelling (Reed, 2008; Sulphey & Allam, 2017)
and increased confidence (Beever, 2008; Ming See, 2013).
Hansford et al. (2003) further stressed that for mentees, they
also included the development of teaching strategies and
subject knowledge, as well as the opportunity to learn and
develop through discussion and sharing ideas, reflection on
their practice, and feedback and constructive criticism.
Mentoring benefited mentees by having their career affirmed
and enabled them to commit to their profession. The research
studies that Hansford et al. (2003) examined found several
beneficial outcomes for mentors. The most frequently cited
benefit was collegiality, collaboration and networking. In some
cases, this related to the benefit of cross-fertilization of ideas
and the opportunity to exchange ideas. Donaldson (20080
further laid the benefits of mentoring on mentors, this includes
but not limited to professional development in terms of being
self-critical, reflective, skills in monitoring, evaluating, and
leadership.
The organization is also benefited from
mentoring. Ross-Thomas et al. (1994) enlisted the advantages
of mentoring on the organization as creating a stronger
individuals offering higher quality performance. A school which
enthusiastically welcomes beginning teachers and initiates
them to active participation in the educational process
potentially reduces its teacher attrition rate (Ming See, 2013;
Driscoll et al., 1985). McNally et al (2004), indicated that the
main features of the informal learning experience for new
teachers lie in the supportive environment just like mentoring
education in schools. A review on mentoring practice by
primary and secondary schools conducted by Donaldson in
2008 showed that approaches to mentoring were impacting
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positively on the experiences and professional development of
newly qualified teachers. Teacher Education Institutions’ (TEIs)
input to developing mentoring and the value placed on
mentoring by the profession contributed significantly to the
positive outcomes outlined in the study. Different factors
involving the success of mentoring between mentors and
newly qualified teachers include organizational support of the
school, availability of resources (Hansford et al., 2003) and the
attitude towards mentoring itself. Mentoring also is positively
linked to student retention. Mentoring programs are generally
not seen as substitutes for orientation and training (RossThomas et al., 1994). However, the mentoring relationship can
be a wonderful reinforcement for the training and orientation
received at the time of entry.
2.2 On Knowledge, Skills, and Attitudes
Mentoring is a form of professional development which
includes activities that develop an individual’s knowledge,
skills, and attitudes (OECD, 2009). The acquisition of these
three is very crucial in the context of early childhood
education. Campbell-Barr (2015) reviewed 51 literatures in
Europe revealed that knowledge, skills and attitude plays a
significant relationship in working with early childhood
education. Knowledge, in the early childhood education
context according to Urban (2011) as mentioned by CampbellBarr (2015) involves; children’s development and learning;
didactics and teaching methods; different teaching subjects;
children’s rights; ECEC system and regulations; children’s
hygiene, health, nutrition and safety. Skills were identified as
the application of knowledge, which includes of creating
pedagogical environments for supporting child development,
and forming relationships. The relational aspect of skills
required for working in ECEC contributed to identifying the
attitudes needed for working in ECEC. Under attitudes it was
clear that there was an emotional aspect. The review
ascertained that there is an attitudinal aspect to working with
young children, but it is an aspect where understandings are
still evolving. Hence, early childhood practitioners should
develop these knowledge, skills and attitudes and one way to
achieve this is through mentoring.
2.3 On Pedagogical and Psychological Knowledge
The acquisition of the knowledge, skills and attitudes of
teachers through mentoring is also apparent in the practice of
pedagogical knowledge and how they understands the
psychology of a child in learning. Pedagogical knowledge
refers to the specialised knowledge of teachers for creating
effective teaching and learning environments for all students
(Guerriero, 2017). Mligo (2016) accentuated that pedagogical
practice has been identified as a critical factor of pre-school
children’s learning and developmental achievements. He
further stressed that teachers’ pedagogical skills are important
because such knowledge may inform us about the benefits of
developing a whole child in all aspects of learning.
Furthermore, previous studies conducted by Herbert (2004),
Sylva et al. (2003), and Wood (2004) as mentioned by Mligo
(2016) indicate that the lack of pedagogical skills of teachers
who work with young children is closely associated with
children’s delay in achievement of developmental goals and
milestones and causes serious disadvantage in their future
work and careers. However, this pedagogic knowledge would
further develop through educative mentoring program
(Cebesoy, 2017). Psychological knowledge, on the other hand,
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account for the fact that learning occurs in a social context and
learning success depends on the general cognitive and
affective characteristics of an individual (Guerriero, 2017). The
Coalition for Psychology in Schools and Education reported
the essential principles for facilitating successful classroom
teaching and learning (Fenton, 2015). The principles are
organized into five areas of psychological functioning:
cognition and learning; motivation; social and emotional
dimensions; context and learning; and assessment. The
emotional, social and physical development of young children
has a direct effect on their overall development and on the
adult they will become. That is why the pedagogical and
psychological knowledge on early childhood education is very
important for the practitioners to be acquired. The research
findings from the sources cited present solid evidence that
mentoring contributed greatly to the personal and professional
development, including early childhood practitioners, which in
effect impacted positively to their teaching practices. The cited
literatures and studies also give indication to the researchers
the factors that contribute to the quality of learning schools
offer and the students they produce through conducting
mentoring program. In the cited reviews, it can be construed
that mentoring program input give positive feedback and
proven effective. Such output is necessary in improving the
quality of early childhood education in our country.

3 METHODLOGY
This study investigated the pedagogical knowledge and
content knowledge acquired by the barangay daycare workers
after 3 years of implementation. It further identified the
perception of stakeholders and project implementers on the
impact of extension program and services to the community
and individual. This study used a mixed-method research
design. It utilized the combination of the following quantitative
approaches such as survey and observation questionnaires.
This study also employed a qualitative approach. The
qualitative data were used to arrive at a description and
conclusions of the impact of the extension program in terms of
the lives of the day care workers, live of the learners, and the
outlook of the community. Interview and observations were
drawn in this study to answer all the research questions. Being
able to mix different approaches has the advantages of
enabling triangulation. Thus, the researcher used a concurrent
triangulation designed to confirm, and corroborate findings
within the study (Creswell & Clark, 2007). In this strategy, the
quantitative and qualitative research and data analysis take
place at the same time (Pole, 2007). The study was conducted
at Valencia City. It captures 27 barangays with 1 or 2
participants per barangay. The whole project was conducted
for 3 years from 2013 to 2016. The participants of this study
are 30 barangay day care workers, kindergarten teachers,
DSWD officers who are recipients of the extension project and
services of the Local Government Unit of Valencia City. This
study used purposive sampling procedure since there are only
few participants received the program. It uses of interview to
draw out specific information relative to the objective of the
study. It also uses survey questionnaire to determine the
profile of the participants which includes a pre/post
assessment after the conduct of the extension activity tailored
from the topics provided in the mentoring program and the
teaching and learning perception of the Day Care Workers.
This research used qualitative case study to explore the extent
of the impact of the extension program in the lives of the day
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care workers, the learners, and the outlook of the community.
Narrative inquiry was used as the methodological approach in
this research to capture the objectives of the study. Interview
transcript, field notes and coding process to looked for
indicators of effects of the conducted mentoring extension
program to the stakeholders. It utilizes MaxQDA software, to
determine the substantive coding, coded segments of the
interview transcripts. Simultaneously, memos were created
every time an indicator was coded to easily identify the themes
and patterns in exploring the impact of the study.

4 FINDINGS
There were thirty (30) barangay day care workers who
participated in the study which are all female. Cordero as
stated by Penaso (2008), states that as to gender, the
teaching profession is dominated by females, possibly
because teaching is viewed as a female occupation (Apple &
Jungik, 1992). The age range is represented by 17% of the
respondents being over the age of fifty and only 3% of the
participants being between the ages of 19 to 25. The data
reported 30% as the largest group being in the age range
between 36 to 40. Martin and Smith as stated by Alufohai and
Ibhafidon (2015), states that middle aged teachers were
perceived by learners to be more effective in classroom
organization, motivation, communication and competence than
young and old teachers. Furthermore, Alufohai and Ibhafidon
(2015) found out that students’ academic achievement is
significantly influence by teachers’ age. 86% of the
respondents are married and both single and seprated/widow
is only 7% respondents. Kong as stated by Alufohai and
Ibhafidon (2015), posited that unmarried and married teachers
had higher scores than those separated and widow in the
dimension of job satisfaction, especially in the dimension of
vigor and dedication. Married teachers have higher job
satisfaction compared to single teachers and those in the
group of others, that is separated, divorced, and widowed
(Ayeop, 2003). Furthermore, Alufohai and Ibhafidon (2015)
found out that students’ academic achievement is significantly
influence by teachers’ marital status. Moreover, 9 out of 30
or 30% of the respondents serve for 3 to 5 years and 8 out of
30 or 27% of the respondents serve below 2 years as day care
workers. This means that majority of the respondents serve
less than 5 years as day care workers. It has been found that
any gains from increased eperience often occur in the first
five years of teaching (Ellerhorst, 2014). In general, the results
of various studies as reviewed by Ellerhorst (2014) show that
teacher experience does positively affect student performance;
however, the relationship is not entirely linear, but rather there
is a cutoff point where additional experience does not make a
difference as supported also by the study of Rice (2010).
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Table 1. Levels of Satisfaction of the Respondents
INDICATORS

Mean,

Number of hours spent per
topic.
Venue of the
seminar/workshop.
Visual aids used.
Insights/ knowledge/ skills
gained.
Knowledge and skills of the
facilitators/resource speakers.
Appropriateness of the topics.
Effort of the persons behind
the program.
Actual conduct of the
workshops.
Food.
Overall implementation of the
seminar/workshops.

x

Descriptive Rating

4.41

Satisfactory

4.33

Satisfactory

4.44

Satisfactory

4.37

Satisfactory

4.63

Very Satisfactory

4.59

Very Satisfactory

4.52

Very Satisfactory

4.63

Very Satisfactory

4.44

Satisfactory

4.67

Very Satisfactory

Legend: Very Satisfactory (4.51-5); Satisfactory (3.51-4.50);
Fair (2.51-3.50); Poor (1.51-2.50) Very Poor (0 – 1.50)
Table 1 shows the level of satisfaction of the respondents after
the conduct of the mentoring extension program. The actual
conduct of the workshops and the knowledge and skills of the
facilitators/resource speakers were rated as ―very satisfactory‖

Characteristics of
a
21st
Century
Children

2.43
(48.6%)

3.9
(78.0%)

1.47
(29.4%)

Understanding
the Principles of
Child Development

2.87
(57.4%)

4.47
(89.4%)

1.60
(32.0%)

Language
Development

3.20
(64.4%)

4.23
(84.6%)

1.03
(20.6%)

2.84
(56.8%)

4.27
(85.4%)

1.43
(28.6%)

Legend: Very Satisfactory (4.51-5); Satisfactory (3.51-4.50);
Fair (2.51-3.50); Poor (1.51-2.50) Very Poor (0 – 1.50)
While the percent difference is positive, it was also found
out to be statistically significant as shown in Table 3 with pvalue of 0.0018 at the 0.05 level. It means that there is a
positive change before and after the implementation of the
program in terms of the content knowledge of the
respondents.
Table 3. Test of significance of the difference in the pre-test
and post-test

Content
Knowledge

appropriateness of the topics ( x = 4.59) and the efforts of the

during the program ( x = 4.44), the number of hours spent per
topic ( x = 4.41), insights/knowledge/skills gained (4.37), and
the venue of the seminar program ( x =4.33). Overall, the
implementation of the mentoring program was rated ―very
satisfactory‖ with the highest mean value of 4.67.
Content Knowledge
Table 2 shows the difference of the content knowledge gained
by the respondents after the implementation of the program.
The result of the content knowledge gained by the
respondents showed that the overall pre-test mean is 2.84 or
56.8% and the average post-test mean is 4.27 or 85.4%,
yielding to a mean difference is 1.43 or 28.6%. The indicators
―understanding the learner’s development‖ and ―understanding
the principles of child development‖ garnered the highest
percentage of mean difference of 32.0% while the indicator on
―language skills development‖ garnered the lowest percentage
mean difference of 20.6%.
Table 2. Level of competency in terms of content knowledge
before and after the program

Skills

OVERALL

( x = 4.63). Other aspects rated as very satisfactory were

persons behind the program ( x =4.52). The respondents were
also satisfied with the visual aids used and the food serve

PreTest
PostTest

Mean

Std.
Deviation

2.84

0.3159

4.28

0.2698

Pre-Test
Understanding
the
Learners
Development

2.87
(57.4%)

Posttest
4.47
(89.4%)

t

Sig. (2tailed)

10.54

0.0018*

*Significant at 0.05
Pedagogical Knowledge
Table 4 shows the difference of the pedagogical knowledge
gained by the respondents after the implementation of the
program. The result of the pedagogical knowledge gained by
the respondents showed that the overall pre-test mean is 2.75
or 55.0% and the average post-test mean is 4.49 or 89.8%,
yielding to a mean difference is 1.74 or 34.8%. The indicator
―letter cutting and designing appropriate instructional
materials‖ garnered the highest percentage of mean difference
of 41.4% while the indicator on ―teaching numeracy and
literacy‖ garnered the lowest percentage mean difference of
28.6%.
Table 4. Level of competency in terms of pedagogical
knowledge before and after the program
Mean
INDICATORS

Difference

PreTest

Post-test

Letter Cutting and designing
Appropriate Instructional
Materials

2.63
(52.6%)

4.70
(94.0%)

2.07
(41.4%)

Creative Music and Arts

2.73
(54.6%)

4.47
(89.4%)

1.74
(34.8%)

Teaching Numeracy and Literacy

2.90
(58.0%

4.33
(86.6%)

1.43
(28.6%)

Creative Sports and Recreational
Activities

2.73
(54.6%)

4.47
(89.4%)

1.74
(34.8%)

Mean
INDICATORS
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Difference

1.60
(32.0%)
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2.75
(55.0%)

OVERALL

4.49
(89.8%)

1.74
(34.8%)

Legend: Very Satisfactory (4.51-5); Satisfactory (3.51-4.50);
Fair (2.51-3.50); Poor (1.51-2.50) Very Poor (0 – 1.50)
While the percent difference is positive, it was also found out
to be statistically significant as shown in Table 5 with p-value
of 0.0009 at the 0.05 level. It means that there is a positive
change before and after the implementation of the program in
terms of the pedagogical knowledge of the respondents.
Table 5. Test of significance of the difference in the pre-test
and post-test

Pedagogical
Knowledge

PreTest
PostTest

Mean

Std.
Deviation

2.75

0.1121

4.49

0.1533

t

Sig. (2tailed)

13.35

0.0009*

*Significant at 0.05
Table 6 shows the teaching and learning perception of day
care workers in Valencia City. The respondents strongly agree
they ―used songs and games‖ in their learning and it ―add to
the physical, social, and cognitive development of a child‖ with
a mean of 4.0. Children in general learn better when they are
active.
Table 6. Teaching and Learning Perception of Day Care
Workers in Valencia City
INDICATORS
The class preparation is based on
nature, interest and abilities of the
child.
My views on physical, social, and
emotional aspect of the child
changes.
There is a relationship on the
physical, social, and cognitive
development through teaching.
I understand the principles in
teaching a child.
I used the strategies learned in my
teaching.
I understand more the nature and
abilities of the 21st Century child.
I used the songs and games
learned in my teaching.
The songs and games add to the
physical, social, and cognitive
development of a child.
I used the reading aloud technique
in teaching reading.
I used the strategies of Reading
Aloud.
I used the letter cutting and
instructional materials learned in my
everyday teaching.
There is an improvement in the
performance of child using the
instructional materials.
Teaching concepts made easy
using instructional materials.
OVER-ALL

Mean

Qualitative
Descriptiv
e

3.6

Strongly
Agree

3.53

Strongly
Agree

3.87

Strongly
Agree

3.6
3.8

Strongly
Agree
Strongly
Agree

3.67

Strongly
Agree

4

Strongly
Agree

4

Strongly
Agree

3.87
3.87

Strongly
Agree
Strongly
Agree

3.87

Strongly
Agree

3.73

Strongly
Agree

3.8

Strongly
Agree

3.78

Strongly

Qualitative
Interpretatio
n
Highly
Positive
Highly
Positive
Highly
Positive
Highly
Positive
Highly
Positive
Highly
Positive
Highly
Positive
Highly
Positive
Highly
Positive
Highly
Positive
Highly
Positive
Highly
Positive
Highly
Positive
Highly
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Agree

Positive

Legend:
The use of songs and games in teaching children are deemed
few of the most effective way in teaching children language
(Deleżyńska, 2012; Oxford University Press ELT, 2011).
Deleżyńska (2012) states that games use both visual and
aural channels and activate language production and,
sometimes, physical movement while the Oxford University
Scale

Range

4
3
2
1

3.26-4.00
2.51-3.25
1.76-2.50
1.00-1.75

Qualitative
Descriptive
Strongly Agree
Agree
Disagree
Strongly Disagree

Qualitative
Interpretation
Highly Positive
Positive
Negative
Less Negative

Press ELT (2011) reiterated the salient benefits of teaching
children through songs, which includes effective signalling
transitions, help to create a positive atmosphere, and allow
everyone to participate. In teaching literacy, the respondents
used reading aloud techniques and strategies in teaching
reading with the mean of 3.87. Wadsworth (2008) and Polette
(2005) both states that the reading aloud has been seen
beneficial in teaching reading. Its advantage includes
modelling fluency, building background knowledge, and
developing language acquisition. The day care workers also
strongly agree that ―there is a relationship on the physical,
social, and cognitive development of a child through teaching‖
with a mean of 3.87. This is supported by the report of the
Coalition for Psychology in Schools and Education as the
essentials principles for facilitating successful classroom
teaching and learning (Fenton, 2015). Moreover, the
respondents further understand the nature and abilities of the
21st Century child (mean=3.67), understand the principles of in
teaching children (mean=3.6), and positively state that they
used the strategies they have learned in the mentoring
program in their teaching (mean =3.8The respondents
positively rate that the use of instructional materials help in
improving their teaching. The use of letter cutting and
instructional materials in their everyday teaching garnered a
mean score of 3.87 which is highly positive. They also believe
that teaching concepts made easy using instructional
materials (mean = 3.8) and there is an improvement in the
performance of their pupils using instructional materials in their
teaching (mean = 3.73). The use of instructional materials in
teaching has been widely studied and showed positive effects
in students’ performance The study explored the significant
impact of mentoring extension program to the stakeholders
particularly the day care workers, learners and the community
as a whole. The study employed coding process to look for
indicators of impact of the extension program. As can be
drawn from the interview with the daycare workers, the head
of daycare department and kindergarten teachers (referred to
as ―triangle‖ in this study) the six daycare workers reported
that their teaching had improved because appropriate
strategies and techniques were now used in the session plan,
varied activities were introduced, the instructional materials
learned were used in the class which made teaching numbers,
sounds and shapes easy. It was mentioned by the Barangay
Day Care Workers that the learner behavior had improved,
they participated actively in the class and learning the lessons
become fun in the center. It was also commonly disclosed by
the interview participants that they developed their confidence
in teaching preschoolers, classes were spent teaching for
learning rather than scolding the kids due to their misbehavior,
1895
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in short, they can now manage the class. In another account,
participants reported that the mentoring extension program of
the College of Education made them understood the
importance of knowing the development of their learners, the
importance of their roles in providing services at the center,
that these give impact in the personality development of the
learners.
The study explored the significant impact of
mentoring extension program to the stakeholders particularly
the day care workers, learners and the community as a whole.
The study employed coding process to look for indicators of
impact of the extension program. As can be drawn from the
interview with the daycare workers, the head of daycare
department and kindergarten teachers (referred to as ―triangle‖
in this study) the six daycare workers reported that their
teaching had improved because appropriate strategies and
techniques were now used in the session plan, varied
activities were introduced, the instructional materials learned
were used in the class which made teaching numbers,
sounds, shapes easy. It was mentioned by the participants that
the learner’s behavior had improved, they participated actively
in the class and learning the lessons become fun in the center.
It has been reviewed by Campbell-Barr (2015) that there must
be an attitudinal aspect in working with the young children
including understanding. It was also commonly disclosed by
the interview participants that they developed their confidence
in teaching preschoolers, classes were spent teaching for
learning rather than scolding the kids due to their
misbehaviors, in short, they can now manage the class. It has
been described by Hansford et al. (2003) that mentoring
benefited the mentees’ encouragement and commitment
towards their profession, developed their teaching strategies
and subject knowledge, and increased confidence (Beever,
2008; Ming SEE, 2013). In another account, participants
reported that the mentoring extension program of the College
of Education made them understand the importance of their
roles in providing services at the center can give an impact in
the personality development of the learners. According to
McNally (2006) mentoring education in schools indicate
features of informal learning experiences for teachers that lie
in a supportive environment. An interview was also conducted
by the head of daycare workers, it was noted during interview
that there was lesser problem on classroom management
during her visitation at the center, learning was maximized
though the performance of the participants was not highly
proficient, she observed that the daycare workers have
improved their teaching, the used of appropriate instructional
materials and strategies helped a lot. Knowledge, skills, and
attitude acquisition through mentoring enables the teacher to
understand the psychology of the children and apparent in the
practice of pedagogical knowledge (Guerriero, 2017). They
have many instructional materials in the center, parents help
them make IMs. The head disclosed that among the trainings
they have attended, the Mentoring Extension Program
provided more hands-on strategies and techniques, more
instructional materials presented and demonstrated how to
use.
To triangulate the effectiveness of the study, 3
kindergarten teachers were also interviewed, one of them is a
collaborator of the extension program. They disclosed that
pupils who have attended classes at Day Care Center have
already background on numeracy and literacy. One of the
teachers asked the parents the last school the children
attended and have known it that most of the children in
kindergarten were product of Barangay Day Care Centers in
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Valencia City and the teachers are recipients of the Mentoring
Extension program of the College of Education. The teacher
who was a collaborator of the extension emphasized that she
was a witnessed of the performance of the pupils who
attended classes in their kindergarten school. The pupils were
products of daycare workers who attended the 3 phases of
mentoring extension program and the level of teaching the
pupils is more on enriching and enhancing in the first quarter
of the school year. Parents were also interviewed and they
reported that their children attending classes at the barangay
day care center showed interest and excitement in going to
school. Parents were happy too on the skills their learned in
the center, they observed the active participation of their
children in school. In some cases parents volunteer to help the
preparation of IMs.
This is a gesture of appreciation of the
effort and services provided by the day care teacher at the
center. Lastly, 3 barangay officials were interviewed and
reported that the nature of work of day care worker is not easy
and compensating.
They cannot demand quality and
commitment because they are paid in honorarium basis. They
revealed that despite of low compensation they show their
interest in doing their work. Therefore, mentoring is a powerful
personal and professional development, empowerment tool
(OECD, 2009) and an effective way of helping people to
progress in their career (Gay, 1995).

5 CONCLUSION
Most of the participants belong to age 36 to 40 years old,
married and 53.33% of them are college graduates from
various degrees, few of them do not have the basic idea in
education. The implementation of extension program was
rated ―very satisfactory‖ by the participants. Learning occurs
after the conduct of the extension program as reflected on the
level of competency on content knowledge and pedagogical
knowledge. Evidently, there is high mean difference before
and after the implementation of the extension program.
Moreover, the day care workers strongly agreed that
knowledge about the background of the learners’ development
and learning, appropriate strategies and materials are useful
and important in teaching. Lastly, the extension program
improved the instructional services of day care workers in the
barangay center. Based on the findings of the study, the day
care workers should also be given priority by the government,
appropriate budget for the incentives or compensation should
be in accordance to the nature of their work. Policies on
recruitment, qualification requirements and selection of day
care workers should be reviewed. They are important
component in the community since they have big role in the
development of the children in the community. There should
be periodic enhancement to be given to them specifically on
teaching techniques and strategies on numeracy, literacy and
classroom management especially they are handling the early
childhood stage, most critical stage of development.
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