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The Evaluation Of Curriculum 2013
Implementation Of Class I And IV At Sd
Kecamatan Air Kumbang
Irmi Suyanti
Abstract: The objective of this study was to find out how many students were able to absorb the lessons, curriculum 2013 as well as the facilities and
infrastructure that support learning of curriculum 2013 at Kecamatan Air Kumbang and how many teachers were able to implement curriculum 2013 at
Kecamatan Air Kumbang. In this study, the method used was a qualitative method where the method used emphasizes the process of searching data or
information until it was felt to be sufficiently used to contain an interpretation. The research instrument consisted of observations and questionnaires. The
conclusions of this study included; (1) the condition of students was seen from the aspect of readiness in accordance with the standard, with a
percentage of 52.4% and categorized as sufficient; (2) The condition of the teacher was not yet fully in accordance with the standard, with a percentage
of 56.86%, and was categorized sufficient; (3) The condition of the infrastructure was very good category with a percentage of 90%; (4) Teacher's
understanding was in accordance with the standard, with a percentage of 52.94% categorized as good; (5) The condition of learning planning was 85%,
but it was categorized very well; (6) Authentic assessment was not fully in accordance with the standard, with a percentage of 52.9% and sufficient
category, while at the outcomes stage, the results of authentic assessment have met the standards and very good category with a percentage of 100%.
Keywords: Evaluation, Implementation, Curriculum 2013
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Preliminary
This research begins with the application of the 2013/2014
academic year curriculum which is the first year of the 2013
Curriculum implementation. The application of the 2013
curriculum at the elementary, junior high and high school
levels is based on Ministerial Regulation Number 81a
concerning the implementation of the 2013 curriculum. 20
of 2003; states that demands on all aspects of life raise
demands for renewal of the education system. The renewal
of the education system includes curriculum reform.
Renewal of the curriculum relating to diversification of the
curriculum that takes into account the diversity of students
and regional potential, the diversification of professional
types of education, the preparation of Graduate
Competency Standards that apply nationally and regionally
with due regard to local conditions. This is in line with the
enactment of the 2013 curriculum which is a renewal in the
education system. Minister of Education and Culture No. 67
of 2013 concerning Elementary Curriculum, 2013
curriculum for elementary school is designed with the
following characteristics 1) Developing a balance between
developing spiritual and social attitudes, having curiosity,
creativity, cooperation with intellectual or cognitive and
psychomotor abilities; 2) Schools are part of the community
that provides a planned learning experience where students
apply what is learned in school to the community and use
the community as a learning resource; 3) Develop attitudes,
knowledge, and skills and apply them in various situations
in schools and communities; 4) Give sufficient time to
develop various attitudes, knowledge, and skills; 5)
Competencies are expressed in the form of competencies
which are further detailed in the subject competencies; 6)
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Core class competency becomes an organizing element of
basic competencies, where all basic competencies and
learning processes are developed to achieve competencies
expressed in core competencies; 7) Basic competencies
are developed based on accumulative principles, mutually
reinforcing and enriching education levels and between
subjects. In the 2013/2014 school year there were 15
schools in the Air Kumbang Subdistrict which were
appointed by the government as the 2013 curriculum
executing school pilots. The implementation was still limited
and only carried out for grades I and IV. In the early stages
of the study, researchers conducted interviews with class I
and IV teachers and principals as implementers of the new
curriculum. The results of the interview were also
summarized in the 2013 Curriculum Evaluation Assistance
Meeting of School Principals in Air Kumbang Subdistrict
and found several problems that were felt to still be
obstacles in the implementation of the 2013 curriculum
including the preparation, implementation and evaluation /
assessment stages. At the preparation stage, not all
teachers are skilled at operating IT media so that it impedes
the smooth running of tasks such as RPP production, value
processing, using multimedia learning media, and others.
Some of the material in the Student Books in classes I and
IV is less in order of difficulty because they are arranged
according to the theme. Learning material in the student
books and teacher books is very minimal so it must use the
relevant companion book. The teacher also experienced
obstacles in implementation, including class I students still
unable to read and write fluently. While based on the
opinions of 2013 Curriculum implementing teachers (2013
Curriculum Evaluation Meeting of School Principals in Air
Kumbang District, 2013), the material in the Student Book
requires mastery of reading and writing. Another obstacle is
the implementation of learning cannot be completed in one
meeting or one day because of the many activities that
must be done by teachers and students. This difficulty is
added when the child is less active, even though the
demands with this scientific approach, students must be
active. For the fourth grade students, at first they were still
confused with the concept of integrated thematic learning
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because they were accustomed to the subject approach. In
certain themes often there is no connection or even if there
is an association it seems forced. This is based on the
opinions of teachers summarized in the 2013 Curriculum
Evaluation Meeting of School Principals in Air Kumbang
District. In learning the teacher performs authentic
assessments for each aspect, and students complete solid
learning activities. Based on the above background in order
to foster learners to be better, especially at 78 Public
Elementary Schools in Palembang City, researchers felt the
need to research further regarding "Character Education
Evaluation in Fostering Students in Palembang Public
Elementary School 78". The evaluation results of the 2013
Curriculum implementation team in the first year found that
there were still obstacles / obstacles, researchers wanted to
know whether in the fifth year of the 2013/2018 Academic
Year implementation in the pilotting school (Rusman, 2009)
there were obstacles or obstacles in implementation and to
the extent where the 2013 curriculum implementation is
viewed from various aspects such as the condition of the
students, the condition of the teacher, the condition of the
infrastructure, the preparation of learning plans, the
implementation of learning, and the assessment of learning.
Therefore, from that situation, an evaluation will be carried
out. Based on the description above the evaluation is very
necessary for the purposes of taking education policy for all
relevant education elements in the Air Kumbang District. If
the obstacles have been evaluated and known and the
most rational solutions are sought, the results of the
research can serve as a reference for the smooth
implementation of the coming year. On this basis, this
research was conducted with the title "Evaluation of the
Implementation of 2013 Class I and IV Elementary
Curriculum in Air Kumbang Subdistrict"

STUDY RESULTS
Curriculum
In the beginning, the term curriculum came from Greek,
namely curir, meaning "runner" and curere which means
"place to race". The curriculum means the distance that
must be traveled by runners from start to finish to be able to
get an award. In the world of education, distance is defined
as an educational program that contains subjects. Thus, a
simple understanding of the curriculum of the original
language is an education program containing subjects that
must be taken by students to be able to obtain a diploma
(Zaenal Arifin, 2013). In this case, the curriculum is
structured to provide various opportunities for students to
study. Students are given the opportunity to increase their
abilities. The term curriculum is basically not only limited to
a number of subjects, but includes all learning experiences
that affect personal development (Hernawan, 2011).
Understanding the curriculum is constantly evolving and
continues in line with the development of educational theory
and practice. With the diversity of opinions regarding the
notion of the curriculum, there are theoretically several
difficulties in determining one understanding that can
summarize all opinions. Based on the results of the study,
several dimensions of curriculum understanding were
obtained. According to Said Hamid Hasan (in Hernawan,
2011), argues that at this time, the term curriculum has four
dimensions of understanding, where one dimension with
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other dimensions are interconnected. The four dimensions
of the curriculum, namely:
a. The curriculum is linked to the Dimension of Ideas
or Ideas;
The curriculum as a dimension related to ideas and ideas
implies that the curriculum is a set of ideas that will be used
as guidelines and instructions in developing the next
curriculum.
b. The curriculum is linked to the Dimension of Plans;
The meaning of this curriculum dimension is as a set of
plans and how to administer the contents, and learning
materials, and the methods used to guide the
implementation of learning activities to achieve certain
educational goals.
c. The curriculum is associated with the Activity
Dimension;
Understanding the curriculum as a dimension of activity,
meaning seeing all activities of the teacher and students
in the learning process in school is the curriculum.
d. The curriculum is associated with the Dimension of
Results;
The definition of the curriculum as the outcome
dimension views the curriculum as paying close
attention to the results to be achieved by students to fit
what has been planned and which is the goal of the
curriculum.
Based on some of the above meanings, it can be concluded
that the curriculum is a plan / program of learning activities
that contains goals, content, and material / subject matter
that will provide learning experiences for students, provide
general skills and knowledge to achieve certail educational
goals. The view or presumption that is currently still
commonly used in the world of education and schooling in
our country is that the curriculum is a written plan prepared
to facilitate the learning process. Law No. 20 of 2003
concerning the National Education System states that "a set
of plans and arrangements that are used as guidelines for
implementing learning activities to achieve certain
educational goals regarding objectives, content and
learning materials are curriculum." Primary school (SD) is
the most basic level of formal education in Indonesia that is
pursued within a period of 6 years, from grades 1 to 6.
Primary students are generally 7-12 years old. In Indonesia
and every citizen aged 7-15 years is obliged to attend basic
education, namely elementary school (SD) 6 years and
junior high school (SMP) 3 years. Primary schools are
organized by the government and the private sector. In the
National Education System Law (Law Number 20 of 2003)
Article 17 defines basic education as follows:
a. Basic education is the level of education that underlies
the level of secondary education.
b. Primary education, elementary school (SD) and
madrasah ibtidaiyah (MI) or other forms of equal and
junior high school (SMP) and madrasah tsanawiyah
(MTs), or other forms of equal.
In order for the purpose of education in elementary school
to be achieved, a curriculum is needed, where in the
curriculum there are competencies that are in accordance
with the characteristics and abilities of each student. The
implementation of the curriculum is the operationalization of
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curriculum concepts that are still potential (written) to be
actual in the form of learning, Mulyasa (2009). Thus, the
implementation of the primary school curriculum is the
result of the teacher's translation of the curriculum (SK-KD)
which is described in the syllabus and the learning
implementation plan (RPP) as a written plan. The National
Education Objectives formulated in Law Number 20 of 2003
are for the development of potential students to become
human beings who believe and devote to God Almighty,
have noble, physically and mentally healthy, possess
knowledge, have proficient, creative personalities, and
independent, as well as being a democratic and responsible
citizen. Smart in terms of intelligent spiritual and intelligent
social / emotional aspects of attitude, intelligent intellectual
in the aspect of knowledge, and intelligent kinesthetic in the
aspects of skills. The 2013 curriculum aims to prepare
Indonesian children to have the ability to live as individuals
and citizens who are creative, productive, creative,
innovative, affective and able to contribute to the life of the
world, nation, state and world civilization (Kemdikbud,
2013). In Permendikbud No. 65 of 2013 concerning the
standard process, it was explained that the learning used
for elementary / MI levels in the 2013 curriculum is
integrated thematic learning. Integrated thematic learning is
a learning approach that integrates various competencies
from various subjects into a unifying theme. The theme
brings together various basic concepts so that students do
not learn the basic concepts in bits and pieces. Integrated
thematic learning, in learning activities provides meaning
that is not piecemeal or intact to students. Thematic
learning, can be interpreted as a learning activity by
integrating the material of several subjects in one topic /
topic of discussion. Thematic learning is carried out with the
aim of efforts to improve and improve the quality of
education, especially to balance the density of the
curriculum (Suryosubroto, 2009). Thematic learning will
provide opportunities for integrated learning that
emphasizes more on student participation / involvement in
learning. According to Rusman (2009), the integrated
learning approach places more emphasis on applying the
concept of learning while doing something (learning by
doing). In its implementation, this thematic learning
approach is in the form of a theme chosen and developed
by the teacher together with students by noting the
relevance of the subject matter. The purpose of this theme
is not only to master the concepts in a subject, but also the
connection with the concepts of other subjects
(Poerwardarminta, in Rusman, 2009).

Discussion
This research is planned to be carried out in Elementary
Schools in Air Kumbang District. With the time of the study
planned to be implemented starting December 11, 2018
until January 18, 2019. In this study, the evaluation stages
used are the stages of evaluation proposed by Stake
(Wood, 2001) which includes context, process, outcomes.
The evaluation of the 2013 I & IV grade 2013 curriculum
implementation in Banyuasin District in the 2017/2018
school year emphasized two main things, namely
description and judgments. These two things are obtained
through portrayal of the antecedent, transaction, and
outcome stages.
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1. Introduction (antecedent)
At this stage the 2013 curriculum implementation was
described which included: the condition of the students, the
condition of the teacher, the conditions of supporting
facilities and infrastructure, the teacher's understanding of
the 2013 Curriculum, and the planning of learning.
a. Condition of students
The description of the condition of students includes
readiness to follow learning and the activity of participating
in learning. The condition of students in general is as
follows: The number of students with very good category
conditions to implement the 2013 curriculum is 3 students
(3.6%). The condition of students is categorized as good as
34 (47.6%). The condition of students in the less category
was 31 (29.8%) and students in the very less category were
15 (19%). But the difference is only 1.2%. Students'
readiness to take part in the study included 8.3% excellent
category, and 44.1% good or very good and good category
of students which was 52.4%. While students who fall into
the category of less 36.9% and very less 10.7%, in other
words the number of students in the less category and very
less is 47.6%. Data of students with good categories is
more than the data of students in the less category. The
activeness of students in participating in the study included
a very good category of 20.2%, and both 46.4% or the
category of students that included very good and good were
66.6%. While students who fall into the category of less
than 31% and very less 2.4%, in other words the number of
students in the less category and very less is 33.4%. Data
of students with good categories is more than the data of
students in the less category.
b. Teacher's condition
The description of the condition of the teacher to implement
the 2013 curriculum which includes academic qualifications,
pedagogical competencies, personality competencies,
social competencies, and professional competencies as
follows: Mean / average overall score is 134.4 with standard
deviation of 6.58. The number of teachers included in the
excellent category for implementing the 2013 Curriculum
was 3 teachers (5.88%), good categories as many as 28
teachers (54.90%), less categories 14 teachers (27.45%),
and very poor categories 3 teachers (11.76%). Teacher's
academic qualifications included in the excellent category
were 40 teachers (78.4%), good categories were 3 teachers
(5.9%). Academically qualified teachers with less categories
were 6 teachers (11.8%) and very less 2 teachers (3.9%).
Teachers with pedagogical competencies included very
good categories as many as 2 teachers (3.92%), in good
category as many as 27 teachers (52.94%). With the
number of teachers categorized as very good and good as
much as 56.86%. Teachers with pedagogical competencies
which are included in the less category are 22 people
(43.14%) and are very less 0 teachers (0%). The number of
teachers categorized as less and very less seen from
pedagogic competence as much as 43.14%. Very good
category of teacher personality competencies 6 people
(11.76%), as many as 30 good categories (58.82%). Less
categories are 13 people (29.41%). There is no category for
very less. Teachers' conditions related to social
competence were 8 teachers (15.69%) categorized as very
good, 23 teachers (45.10%) categorized as good. While the
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less category is 17 teachers (33.33%) and very less
categories 3 people (5.88%). The teacher's condition is
related to professional competence, for the teacher data is
very good as many as 3 people (5.88%), 26 good
categories (50.98%), 22 people less (43.14%), and very
less categories (0 %).

2. Transaction
The transaction of authentic assessment implementation.
Related to the condition of authentic assessment
implementation with categorized was very good 11.67%,
good 41,18%, less 39,22% and very less 7,84%. The data
was included in good category amount 52,94%.

c. Conditions of infrastructure
The mean for the overall score of observation of the
condition of infrastructure is 55.7 with a standard deviation
of 5.5. The condition of facilities and infrastructure includes
the condition of the classroom with its completeness, the
condition of the library space, and the condition of the
teaching aids / learning media (laboratories). As a result of
the condition of facilities and infrastructure, in line with the
research conducted on the Implementation of 2013
Curriculum in piloting schools or schools that are pioneers
in the implementation of the curriculum as well as
independent implementers, it is necessary to conduct
evaluations to maintain consistency in achieving the
curriculum objectives themselves. This study aims to
evaluate the implementation of the 2013 Curriculum in
independent implementing schools which include (1)
Readiness of implementation; (2) Learning learning and
evaluation processes, (3) results of implementation; and (4)
the level of successful implementation. The evaluation
method used in this study is the Countenan Stake model
which divides curriculum components in the observation
matrix and consideration matrix which includes antecedent,
transaction, and stage outcomes. The results showed that
the preliminary stage or implementation readiness included
the readiness of teachers, books, infrastructure, and
learning plans very well (95%), the process stage which
included very good learning and evaluation activities (90%),
and implementation results which included responses
students and learning outcomes are also very good (94%).
Implementation of the 2013 Curriculum in independent
implementing schools can run very well and get support in
meeting national education standards.

3. Stage of results (Outcomes)
The results of authentic assessment include aspects of
attitudes, knowledge, and skills obtained from observations
of the list of values against class samples (20 samples
consisting of 10 samples of class I and 10 samples in class
4). Data from authentic assessment results, there are 4
very good categorized schools 26.67%, 11 schools
categorized good 73.33%, and none categorized as less
and very less The data obtained in this study are divided
into three parts, namely preliminary (antecedent), process
(transaction), and results (outcomes). At each stage will be
seen (horizontally) conformity (congruence) between
planning (intents) and implementation data obtained from
field observations (observations). If there is a discrepancy,
consideration / advice / input will be given to the
implementation of the 2013 curriculum according to the
conditions in the field. Furthermore, the gaps in each stage
will also be seen. The learning process includes teachers,
students, and interactions between teachers and students
in learning activities. So that each aspect can complement
each other to produce a good learning process.

d. The condition of the teacher's understanding of the
2013 curriculum
Conditions related to teacher understanding of the 2013
curriculum consist of syllabus studies, analysis of teaching
materials, and completeness of curriculum documents. The
mean / overall score is 78.6 with a standard deviation of
8.8. Conditions related to teacher understanding of the
2013 curriculum, 7 teachers (13.7%) were categorized very
well, 24 teachers (47.06%) were categorized well, 15
teachers (29.41%) were categorized as poor, and 5
teachers ( 9.80%) very poorly categorized. From the
answers to the questionnaires filled out by the teacher
related to the implementation of authentic assessments,
data obtained by 6 teachers (11.76%) had carried out
authentic assessments in very good categories. A total of
21 teachers (41.18%) carried out authentic assessments in
good categories. 20 teachers (39.22%) carried out
authentic assessments with less categories, and 4 teachers
(7.84%) carried out authentic assessments with very less
categories.

CONCLUSION
Based on data from the results of research and discussion
in CHAPTER IV, the researcher can conclude a number of
things as follows. The condition of students seen from the
aspect of readiness to study and activeness during learning
is not yet fully in accordance with the standard with a
percentage of 52.4% and sufficiently categorized. The
condition of the infrastructure seen from the classrooms
and its facilities, library space, and teaching aids / media in
the laboratory is very well categorized with a percentage of
90%. The condition of the teacher seen from the aspect of
academic
qualifications,
pedagogic
competence,
personality
competence,
social
competence,
and
professional competence is not yet fully in accordance with
the standards with a percentage of 56.86%, and sufficiently
categorized. The teacher's understanding of the curriculum
is not fully in accordance with the standard with a
percentage of 52.94%, but has been categorized well. The
condition of learning planning is not yet fully compliant with
a percentage of 85%, but has been categorized very well.
At the transaction stage, the implementation of authentic
assessments is not yet fully in accordance with the
standard with a percentage of 52.9% and sufficient
category, whereas in the outcomes stage the authentic
assessment results have met very good standards and
categories with a percentage of 100%.
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