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The Contribution Of Dialogue Journal Toward 
Students' Engagement In Writing Class  

 
Ida Yulianawati. Mursid Saleh, Januarius Mujiyanto, Djoko Sutopo 

 
Abstract: Writing is one of the most crucial skills in English language teaching and has become widely researched worldwide in the past few decades. 
Meanwhile, students' engagement predicts subsequent achievement and success in school. This research aimed at investigating the students' 
engagement of dialogue journal in writing class. The participants of this study were fourth-semester students of the English Department of Wiralodra 
University. A qualitative study was set out to meet the purpose of the study. The study showed that students had a positive emotional engagement in 
some aspects of learning by implementing dialogue journal in writing class. In other words, students had positive attitude and attachment toward learning 
activities. The data from observation also showed that the students have positive behavior engagement during the learning activity. The third finding 
showed that the students had positive cognitive engagement toward learning activities by implementing dialogue journals. The result of the study 
suggests that the dialogue journal had a positive impact on writing class.  
 
Index Terms: Dialogue journal, English language teaching, students' engagement, writing   

——————————      —————————— 

1 INTRODUCTION                                                                     

RITING   is a product of English skills where the learner 
should communicate in this language in written form. As a 
productive skill with some similarities with the teaching and 
learning of speaking, we can focus on the product of that 
writing or the writing process itself [1]. [2] added that writing is 
much more than producing graphic symbols, just as speech is 
more than sound production. It is the whole of the relevant 
activity, and we create the context as we write. So, that makes 
students sometimes feel afraid to learn this skill. Writing 
activities in the classroom is not easy because writing is a 
complex and challenging thing to do in language learning [3]. 
Writing activities in the classroom should be explicitly designed 
to build students' writing habits that motivate them, build 
confidence, and conform to writing [3]. Lack of motivation, lack 
of reading, and students' first language impact are the source 
of students' writing difficulties [4]. However, when they have 
motivation, they will be interested in learning writing even in a 
foreign language for some reason. They will write as easy as 
saying something they usually do. To create a friendly 
atmosphere, the teachers can ask the students to write 
something interesting using students' ideas. The teacher only 
leads them to write well and free. So, the teacher's role is to 
motivate them to write more and help them to improve their 
writing skills [5]. For a long time, journals have been used in 
educational settings to foster student writing abilities, enhance 
student reading comprehension, and help students retain 
content knowledge. In addition, journals are also used to build 
classroom communities, teacher-student rapport, and student 
self-awareness and confidence [6].  
 
 
 

There are some researches related to dialogue journal. First, 
[7] conducted research and found that the students' critical 
thinking abilities improved after being treated using dialogue 
journals compared with ordinary writing tasks.  Dialogue 
journals positively impact emergent readers and writers [8] and 
reduce students' anxiety [9] In 2013, [10] argued that Journal 
writing help students who have difficulties with grammar and 
enhanced their confidence in writing. Other research found 
that dialogue journal writing helps students develop their 
writing fluency [11], [12]. Teaching writing is challenging for the 
teachers because they need to get students engaged in writing 
activities, particularly creative writing. Engagement is a critical 
factor in the succession of the learning process. When 
students are involved in the learning process, they can gain 
and develop an interest in acquiring knowledge. [13], argue 
that a critical stimulus of learning efficacy for students in the 
classroom is active participation and engagement in the 
learning process. This study aimed at investigating the 
students' engagement of dialogue journal in writing class. 

 
2 LITERATURE REVIEW 
 
2.1 Writing 
Writing is a product of English skills where the learner should 
communicate in written form. The ability to write effectively is 
becoming increasingly important in our global community. 
While according to [14], to encourage confidence and 
independence, pupils should be given opportunities to 
collaborate, read their work aloud, and discuss the quality of 
what is written. So, even when writing is difficult, the students 
still can learn it in many ways guided by the teacher to have 
better writing, not only information but also its context. There 
are many ways to improve students' writing skills. [15] says 
three positions have contributed to the influential process 
writing movement. The first focuses on the writer's personal 
creativity, the writer's immediate context, and the cognitive 
processes of writing. Composing a text is goal-driven, where 
the student gets the advantage by having a sequence of 
planning, writing, and revising strategies. The essay structure 
is created based on the demand and expectation of the target 
of discourse communities. Thus, the teacher must provide the 
writing activities that allow them to consider the readers' point 
of view by incorporating actual range and simulated audience 
sources. [5] proposed that there are five major categories. 
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They are imitative; Intensive, or controlled; Self-writing; 
Display Writing, and real writing. In the classroom, university 
students used self-writing activities during writing class. Self-
writing is primarily done in the classroom where the students 
use themselves in mind as their audience in writing. The 
activity in self-writing is best represented in note-taking. The 
students take notes during the lecture. This category includes 
diary or journal writing. Nevertheless, in recent years, more 
dialogue journal writing occurs. The students write their 
thoughts, feelings, and reactions in a journal. An instructor 
reads and responds, in which case the journal, while 
ostensibly written for oneself, has two audiences. One of the 
most important foreign language writing teachers is providing 
feedback [14]. Writers typically intend their text to be read. The 
feedback they get from the readers allows them to see their 
responses about the text and learn from it. Teacher written 
feedback plays a central role in most second language writing 
classes. Many teachers often feel that justification is fair when 
they have written substantial comments on the students' 
papers, justifying their grades and providing a reader reaction. 
On the other hand, students see their teacher's feedback as 
crucial to their improvement as writers. Nevertheless, in recent 
years, more dialogue journal writing occurs. The students write 
their thoughts, feelings, and reactions in a journal. An 
instructor reads and responds, in which case the journal, while 
ostensibly written for oneself, has two audiences. 
 
2.2 Dialogue Journal 
A dialogue journal is a written conversation between two or 
more people [15]. Through the use of notebooks or computers, 
the two write back and forth to each other regularly on topics 
of their choice. The teachers and students in the class write 
back and forth, and there are benefits to such a one-to-one 
exchange. It is possible to get to know the students, better 
understanding their language problems, and create a personal 
way to motivate each student. It can also teach students to 
write to an audience and think about the reader as we write. 
Journal writing can be of use at most stages of education 
across any field and can benefit any situation in which 
someone is trying to learn something. In higher education, 
most work on journals seems to have been done by teacher 
educators, but the value of writing a journal can be as 
significant to other students. In implementing a dialogue 
journal, the teacher needs to choose how often she/he will 
respond to students' entries. Some teachers respond to every 
entry, and some to every third entry, while others collect 
journals once a week and respond to everything written that 
week. Another variation is for teachers to react only to entries 
selected by students for a response. The teacher needs to 
consider whether she/he wants the journal entries to follow a 
particular format. Teachers will often begin the process with a 
letter to their students, to which the students respond 
individually in the form of a letter. However, after this, entries 
are usually shorter and more informal. Decide if you want 
student journal entries to be any particular length and assign 
topics or let them choose their own. The next step is to decide 
the strategy to help the students understand that dialogue 
journals, although ungraded, are essential. Students tend to 
use grades to value their work, but you will want to create a 
stress-free environment for journal writing. One way to 
balance these two contradictions is to allot a percentage of the 
final course grade to a certain number of pages in the dialogue 
journal and require students to make entries of a certain 

length, perhaps at least half a page, regularly. If you collect 
journals and regularly respond during the course, it will be 
apparent that the student has been writing for the entire 
course and not just handing in pages and pages of last-minute 
scribble at the end. The teacher assesses whether the student 
has used the journal in the way you had intended: to explore 
thoughts and communicate through regular writing. 
 
2.3 Students' Engagement 
[16] have three dimensions of students' engagement. The first 
is behavioral engagement that typically complies with 
behavioral norms such as attendance and involvement and 
would demonstrate the absence of disruptive or negative 
behavior. The second is emotional engagement which 
students who engage emotionally would experience effective 
reactions such as interest, sense of belonging, and enjoyment. 
The third is cognitive engagement that cognitively engages 
students in their learning. It makes the students find beyond 
the requirements and ready to face challenges 

 
3 RESEARCH METHOD 
This study employed a case study that constitutes qualitative 
research since it attempted to investigate the students' 
engagement of dialogue journal in writing class [17]. The 
research was undertaken on thirty-one fourth-semester 
students of the English department, Wiralodra university. The 
fourth-semester students were chosen as respondents since 
they learned academic writing by using a dialogue journal. 
There were two kinds of instruments used in this study. The 
first is classroom observation, and the second is an interview. 
The instruments were used to determine the contribution of 
dialogue journal toward students' engagement in writing class. 
There were twelve meetings done in this research. Each 
session had 100 minutes.  The data analysis was conducted 
after the students finished their courses. After collecting data 
from classroom observation and interviews, the data were then 
analyzed to answer the research question.  
. 

4 RESULT AND DISCUSSION 
The themes and codes of the data from the observation sheet, 
open-ended questionnaire items, and interview were 
summarized as follows. 
 
Themes Codes 

Students' positive behavior 
engagement during learning 
activities 

Most students always stayed on the 
task given by  the lecturer 

Most students participated actively 
in learning activities 

Students' negative behavior 
engagement during learning 
activities 

Some students participated 
passively in learning activities 

Some students had split 
concentration and got bored 

Students' had positive emotional 
engagement during learning 
activities 

All students felt that their lecturer's 
written comments were useful 

Some students were very confident 
to discuss with the lecturer 

Students' negative emotional 
engagement during learning 
activities 

Some students felt nervous to see 
the lecturer face to face 

Some students felt the reluctance to 
ask questions in writing activities 

Some students felt that written 
comments are hard to understand 
and difficult to act on 

Students' negative engagement 
during learning activities. 

Most students tended not to be 
independent, and they relied much 
on detailed comments from the 
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lecturer 

 
The themes and codes gained from the observation were 
described to determine how the students engage in the writing 
classroom. The descriptions are as follows: 
 
4.1 Students' positive behavior engagement during 
learning activities  
After analyzing the data from observation sheets, it is found 
that the students showed that they had positive behavior 
engagement during learning activities. Most students always 
stayed on the task given by the lecturer and participated 
actively in learning activities. All activities were done based on 
the sequence of activities in the lesson plan. Students always 
kept focused during the teacher's explanation session and did 
the task with total concentration. This finding supports [6], who 
said that students enjoyed sharing their ideas with their 
teacher and peers and built a strong rapport with them in 
writing their dialogue journals 
 
4.2 Students' negative behavior engagement during 
learning activities 
The analysis showed that there were three negative behaviors 
during learning activities. Many students participated passively 
in the learning activity.  Some students talked to their friends, 
and some of them split their concentration and get bored. 
When the writer asked them why they seemed busy with their 
friends, the responses of the interview are as follows 
 

Sometimes, I was not familiar with my lecturer's topic, so 
I asked my friends to find out. (Hana) 

 
I was afraid of making mistakes, so I asked my friends to 
check my work. (Dian) 
 
When the lecturer is busy, and I had done my writing, 
sometimes I got bored. (Ilham) 

 
From the interview, it is found that sometimes some students 
split their concentration into writing activities.  

 
4.3 Students' had positive emotional engagement during 
learning activities 
Based on the analysis gained from students' responses to the 
items of the questionnaire and interview, it was found that 
students had a positive emotional engagement in some 
aspects of learning by implementing a dialogue journal. In 
other words, students had a positive attitude and attachment 
toward learning activities.  

 
In my opinion, DJW helps me improve my writing ability 
because we write many things, not only academic 
things. The lecturer's feedback is valuable. (Maya) 
 
In my opinion, DJW helps me improve my writing ability 
because we write many things, not only academic 
things. The lecturer's feedback is valuable. 
 
The implementation of DJW helps me share my 
problems with my lecturer, and she will give me 
feedback. So I am not afraid to make grammatical 
errors. I think my confidence is improved 

 

Based on the analysis, it was found that dialogue journal 
motivates students to learn writing because they were not 
afraid to make mistakes. Therefore, they are more willing to 
take risks to write. Some researchers also reported similar 
results result. [18] found that dialogue journal improves 
students' critical thinking abilities instead of using ordinary 
English writing tasks. Dialogue journals are beneficial to 
emergent readers and writers [8] and reduce students' anxiety 
[9]. Journal writing significantly positively affected students' 
grammar knowledge and enhanced their confidence in writing 
an essay [10]. 

 
4.4 Students' negative emotional engagement during 
learning activities 
Based on the questionnaire and interview analysis, it was 
found that students had a negative emotional engagement in 
some aspects of learning activities. In other words, students 
had negative attitudes and attachments toward learning 
activities. Two students said that they did not know what to do 
with the lecturer's comments on their journal.  

 
I have limited vocabulary, and sometimes it is difficult for 
me to understand the feedback from my lecturer. I am too 
shy to ask her. (Tandang) 
 
I am afraid of making mistakes. I think my friends write 
better than me. (Rodiyah) 
 

4.5 Students' negative engagement during learning 
activities. 
Based on the analysis, it was found that some students tended 
not to be independent. They relied much on detailed 
comments from the lecturer.  

 
I think I write better when my lecturer gave suggestions for 
me to follow. 
 
The problems in writing are a lack of vocabulary and 
grammar. So, I always wait for comments from my lecturer. 

 
Based on the analysis above, it can be seen that the students 
perceived teacher feedback as something essential and 
effective to improve their writing 

 
The analysis of students' perception of the roles of the lecturer 
in writing class shows that the role of the lecturer is vital during 
the implementation of dialogue journal writing. This finding 
supports [6] statement, who found that students enjoyed 
sharing their ideas with their teacher and peers and built a 
strong rapport with them in writing their dialogue journals. The 
analysis of students' perceptions of feedback in writing class 
shows that the students' perceived teacher feedback is 
essential and effective in improving their writing. This finding 
supports [6] statement, who found that students enjoyed 
sharing their ideas with their teacher and peers and built a 
strong rapport with them in writing their dialogue journals. The 
study's findings showed that students had a positive emotional 
engagement in learning by implementing dialogue journals in 
writing class. In other words, students had a positive attitude 
and attachment toward learning activities. The data from 
observation also showed that the students have positive 
behavior engagement during a learning activity. The third 
finding showed that the students had a positive cognitive 
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engagement in learning activities by implementing a dialogue 
journal. The result of the study suggests that the role dialogue 
journal had a positive impact in writing class 
 

Table 1 Students' perception toward dialogue journal in 
writing class 

 

No Statement SA A N D SD 
Total 
Score 

1 I like the implementation 
of the dialogue journal in 
the learning process 

3 20 8 0 0 119 

2 

I write about my 
academic problems or 
learning difficulties in the 
dialogue journal 

12 18 1 0 0 135 

3 
I write personal issues in 
the dialogue journal 

0 17 14 0 0 110 

4 
I can appreciate that my 
written communication 
has improved 

4 22 5 0 0 123 

5 
Teacher feedback is 
important to improve my 
writing 

17 11 3 0 0 138 

6 

Dialogue journal creates 
good communication 
between lecturers and 
students 

17 14 0 0 0 141 

7 

Dialogue journal has 
helped me top recognize 
my strength and 
weakness 

5 24 2 0 0 127 

8 
Dialogue journal is the 
right medium to help my 
learning difficulties 

7 20 4 0 0 127 

9 

The feedback from the 
lecturer in the dialogue 
journal motivates me to 
learn 

5 23 3 0 0 126 

10 

The feedback from the 
lecturer in the dialogue 
journal helped me find 
solutions to my learning 
problems in writing 
English 

7 19 5 0 0 126 

 
The frequency and the mean of the students' perception 
toward dialogue journal are shown below. 
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Figure 1 The frequency of the students' perception toward 
dialogue journal in writing class 

 
Figure 1 shows the frequency response of the students' 
perception toward DJW on the ten statements. Each statement 
consists of 5 responses. The data show that the students only 
chose three responses out of five, namely SA (Strongly 
Agree), A (Agree), and N (Neutral), with the most frequent 
answer is A (Agree). No one chose D (Disagree) nor (SD 
(Strongly Disagree). 
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Figure 2 The means of the Students' Perception toward 

DJW 
 
Figure 2 shows the means of the Students' Perception of DJW 
from 10 statements. The highest mean is 4, 54 in statement 6, 
and the lowest mean is 3, 54 in statement 3. Based on the 
analysis of students' perceptions toward implementing 
dialogue journal writing, the positive perception was given by 
the students having both high and low self-esteem. Some 
researchers also reported similar results result. [7] found that 
dialogue journal improves students' critical thinking abilities 
instead of using ordinary English writing tasks. Dialogue 
journals are beneficial to emergent readers and writers [8] and 
reduce students' anxiety [9]. Journal writing significantly 
positively affected students' grammar knowledge and 
enhanced their confidence in writing an essay [10]. Based on 
the analysis above, the students perceived teacher feedback 
as essential and practical to improve their writing. Based on 
the thematic analysis, there are six subjects of discussion, 
namely students' perception of the Effectiveness of DJW; 
students' perception of the advantages of dialogue journal 
writing; Students' motivation in the dialogue journal writing 
activities; students' perception of emerging problems 
throughout the implementation of dialogue journal writing; 
students' perception on the roles of lecturer in writing class; 
students' perception on the use of teacher feedback in writing 
subject. 
 

5 CONCLUSION 
Implementing dialogue journal writing gave solutions to the 
problems faced in writing classes. Some students face some 
common issues in implementing the dialogue journal: 
grammatical error, lack of vocabulary, and low self-confidence. 
These problems could be covered by implementing teacher 
feedback in dialogue journal class. The study's finding showed 
that students had a positive emotional engagement in learning 
by implementing dialogue journal in the writing course. The 
data also showed that the students have positive behavior 
engagement during a learning activity. The third finding 
showed that the students had positive cognitive engagement 
toward learning activities by implementing dialogue journals. 
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The result of the study suggests that the role dialogue journal 
had a positive impact in writing class 
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