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Abstract: Multilingualism poses several issues around the world, and language preservation is a helpful tool to preserve endangered languages. This 
study aims at analyzing how multilingualism helps in the preservation of the Kamayo language in Surigao del Sur, Philippines despite language 
urbanization. The data were gathered generally through reviewing available literature and studies related to the study. The study finds out that 
multilingualism and language preservation interrelates as multilingualism plays a role in language preservation but with limitation as existing languages 
such as the Kamayo language, are still not prioritize to be used as the medium in the institutions in the community. The existence of multilingualism and 
its practices such as MTB-MLE in the educational setting helps provide  opportunities for languages to be used, but a need for policy revision to give 
every language its rights to be used and enriched by its speakers for language development for the future generations. 
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1 INTRODUCTION                                                                     

Language preservation and multilingualism pose several 
issues across the globe not just on the course of the 
implementation but also on the process of it. Language 
preservation is a helpful move and a necessity for any 
language most especially the endangered ones; however, 
there are problems in the preservation per se such the likes 
when the speakers of the language especially minority or 
indigenous languages situated in a geographic where majority 
of the speakers use the mainstream language are influenced 
to speak the mainstream language [18]. There is also a 
problem in the underwhelming support of the government, 
school, and neighborhood to their language spoken. It is 
significantly important that these institutions and community 
must take preceding in the preservation of languages. 
Meanwhile, on multilingualism, while there are advantages of 
it, it also has its downside on multilingual speakers [80]. For 
instance, the situation in Taiwan where the indigenous 
language face threats from Mandarin and English in which the 
languages that are more prioritized in schools [47]. And as the 
national language, Mandarin is seen to provide access to 
highly-valued work fields in the country and abroad, and 
likewise for the English language which is seen as more useful 
language than local languages, which denotes language 
superiority [47]. While it may be advantageous to be 
multilingual, with the existing superiority, one of the learned 
language will cease to exist soon if it continues to be 
neglected and devalued. The United Nations Educational, 
Scientific, and Cultural Organization or UNESCO lists around 
43% of the world‘s languages as vulnerable and may cease to 
exist in the future; thus, suggests a call of initiative of any 
agencies and organizations that prioritize languages around 

the globe to take action or further strengthen their support 
especially that at least one language dies every four months 
[7], [11], [42], [53], [60], [16].  
Hence, if it is not acted upon due time, at least half of the 
world‘s languages will die by the year 2100 [16], [8]. The 
UNESCO on its support to indigenous language have created 
International Mother Language Day to call for help in raising 
awareness of linguistic and cultural diversity, and also for the 
development of international understanding [102]. The 
celebration should also remind people that whether the 
language is used by millions of people or just one person, it 
has its value [20]. However, while the objective is promising, a 
strong push is still needed to encourage the world to take the 
cue [20]. Strengthening and expanding the support on 
language development, UNESCO has their genuine and 
strong support on multilingualism primarily on its 
implementation in the electronic media [100]. The resolution 
calls for a multilingual approach to endorse human interaction 
on the internet by means of encouraging the creation and 
access to educational, cultural and scientific content in digital 
forms, so all cultures can have access and express 
themselves on the internet using all the languages including 
indigenous [100]. It can be known that not all languages are 
present on the internet and aside from that, many people do 
not have access to the internet which creates linguistic divide 
that contributes to digital divide; hence, in order to assess the 
problem, everyone should have an access to the internet 
[101]. Moreover, the access to quality content provided should 
not just be for the international or regional but as well for the 
local, and in local languages [101]. Further, UNESCO is 
convinced that diversity in culture and multilingualism on 
the cyberspace have a major role in fostering holistic, just, 
open and inclusive knowledge societies; hence, the support 
for it is inadequate  resulting for the UNESCO to encourage its 
member to create policies crucial for languages to accord 
resources and utilize proper tools to promote and facilitate 
linguistic diversity and multilingualism, including the electronic 
media [101]. The revised policy of bilingual education in the 
Philippines which allows the English and Filipino language to 
be the media of instructions for all levels and local languages 
to be the auxiliary languages have affected the preservation of 
the local and minority languages in the country [21], [17]. With 
the overall emphasis of the two languages namely the Filipino 
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and English, the role and significance of other languages have 
been observed to diminish as many local languages‘ speakers 
developed a more positive attitude on English and Filipino 
languages than their mother tongue for political, social, and 
economic reasons [17]. The multilingualism through the 
Mother Tongue-Based Multilingual Education (MTB-MLE) that 
was implemented by the Department of Education in the 
Philippines have raised several problems in its effects to the 
teachers, parents, and to the implementation itself. Parba [73] 
on his study conducted in Bukidnon, Philippines, on the use of 
mother tongue as medium of instruction, it has received a 
negative feedback from the teachers and parents. Both the 
parent and the teacher concurred that there should not be the 
need to teach the mother tongue to the learners since the 
language is already practiced and used at home [73]. The 
teacher also added that the policy is redundant because even 
if the lessons are all in English for instance, they would still be 
explaining it in mother tongue to the learners for them to 
understand the lessons [73]. This principle also strengthens 
the devaluation of language in the country. For instance, the 
issue on Northern Philippines on August 2013 where three 
students attending a private high school are advised to 
transfer to another school for speaking Ilocano, their native 
language [76]. On the implementation of multilingualism, 
Quintero [83] on his study about providing resources such as 
written oral traditions or folklore literature in Bisaya language 
as instructional materials for multilingual education points out 
that, the MTB-MLE policy has run into some difficulties that 
challenges its output. Among these challenges, one is about 
the lack of learning materials available written in the mother 
tongue as most of the materials available are written in Filipino 
or English which requires translation into the mother tongue 
which teachers have to do themselves [83]. The learning of the 
learners in the classroom does not solely depend on the 
performance of the teachers but also on the availability, 
quality, and appropriateness of the learning materials [82]. 
Additionally, community plays an important role in the 
development of appropriate materials written in the mother 
tongue and age-appropriate language reflecting cultural events 
and practices that learners would familiarize about [109]. 
Further, there is a need of coordination of the community and 
academic institution for the emphasis on authentic learning 
materials [83]. The Philippines through the MTB-MLE policy 
has its genuine and strong support on multilingualism; 
however, there are only about nineteen languages which 
originally are twelve but are added with seven languages 
which makes it nineteen in total that the policy covered to be 
officially used as medium of instruction [23]; thus, the policy is 
only favorable to the nineteen languages mentioned and is 
unfavorable to the many minority and indigenous languages. 
For example, the Kamayo language, it is one of the less 
regarded languages in the Philippines, and when the 
government implemented the use of mother tongue as 
medium of instruction, the language used academically in the 
Kamayo municipalities is Bisaya [71]. This increased the 
difficulties of students in learning and may lead to the 
weakening further of the language [71]. This only means that 
this language is facing a threat of disappearance if not 
preserved for the next generation; hence, greatly needs 
attention and research to prevent it from ceasing to exist. With 
the case mentioned above, it reviews the role of 
multilingualism in language preservation, and seeks to know 
how multilingualism can help in preserving language 

especially Kamayo language despite the recurring 
urbanization of languages particularly that the existence of 
multilingual education in the Philippines is prevalent. This is to 
give the language its role in the entirety of the community, to 
further enrich and develop the language and foster the culture 
that the language has and allow its speakers to value and 
embrace it. On a study done by Truong [96] about language 
documentation and conservation describes three participatory 
methods to make the communities get involved in language 
program research, planning, implementation, and evaluation 
for their own benefit. These three participatory tools are 
Participatory Dialect Mapping, Bilingualism Venn Diagram, and 
Domains of Language Use Venn Diagram, and the results 
show that using these participatory methods, the benefits 
outweighed the deemed drawbacks [96]. The benefits include 
increase in effectiveness of activities, the empowerment of the 
community can develop more language programs without the 
initiative of outsiders, and because of the community‘s 
involvement, there is a better chance for the sustainability of 
those programs [96]. However, there is a limitation of the study 
as it is set only at investigating the effectiveness of the 
methods to be described in the study [96]. Since the first tests, 
these methods have been utilized in various small language 
communities which shown some positive results, including the 
production of written and video materials in those traditional 
language. However, it is still too early to predict the final 
outcomes in terms of language development and maintenance 
in these communities. Ideally, these cases illustrate that the 
dialogue started with community members about language 
issues does not end with the participatory facilitation, and 
instead, it leads into further planning and activities to promote 
the expressed goals of the participants for the future of their 
language community. Multilingualism is a critical component of 
peaceful intercultural cooperation, and it is essential to the 
United Nations [104]. Multilingualism ensures effective and 
expanded participation of all in the work of organization, and 
increased productivity, better results, and engagement by 
fostering tolerance [104].  The General Conference of 
UNESCO declared November 29, 1999 as International 
Mother Language Day, and it has been observed every year 
since February 2000 to encourage linguistic and cultural 
diversity and multilingualism [105]. In her message on the Day, 
UNESCO‘s Director-General Irina Bokova said that, "There 
can be no authentic dialogue or successful international 
cooperation without respect for linguistic diversity, which opens 
up true understanding of every community." [105].  Bilingual 
education in the Philippines is an active topic of postcolonial, 
Neo-colonial, nationalist, and ethnolinguistic philosophies and 
relationships, with English language used in mathematics and 
science and Filipino language used in all other subjects [98]. 
As a result, the new legislation requiring mother tongues as 
media of instruction (MOI) in early primary school was not 
easy to pass [98]. This recent linguistic framework of 
educational provision known as Mother Tongue-Based 
Multilingual Education (MTB-MLE) had to explore the complex 
discursive terrains of language policy-making to find a 
strategic space to express alternative and marginalized visions 
of education and nation-building in the country [98]. MTB-MLE 
(Mother Tongue-Based Multilingual Education) is a term used 
in the Philippines to describe first-language education. The 
mother tongue is used as a medium of instruction before 
studying other languages such as Filipino, the national 
language, and English, the foreign language [26]. Primarily, 



INTERNATIONAL JOURNAL OF SCIENTIFIC & TECHNOLOGY RESEARCH VOLUME 10, ISSUE 12, DECEMBER 2021  ISSN 2277-8616 

99 
IJSTR©2021 
www.ijstr.org 

related topics were focused on foreign countries, and only a 
few were conducted in the Philippines. Furthermore, strong 
emphasis is needed to enhance further the effectiveness of 
the established intervention in our country regarding the 
preservation of native language while indulging in 
multiculturalism. On the other hand, all efforts to keep a 
language from becoming forgotten or extinct are subject to 
language preservation [1]. United Nations Member States are 
encourage to support action in five primary areas of the 
UNESCO Strategy for the Safeguarding of Endangered 
Languages during the 2019 Year of Indigenous Languages 
[103]. Such strategies promote linguistic diversity as a 
normative expectation, which encourages preservation [103]. 
However, they do not necessitate financial investment in 
language preservation and teaching, nor do they provide 
financial incentives for governments to take strong language 
preservation measures [103]. In general, the UN does not 
pressure governments to be more inclusive of excluded and 
marginalized groups, instead of effectively pushing for 
historically oppressed people, languages, and cultures into 
national politics, education, and governance [68]. More 
decisive steps are needed to ensure rapid development and 
preserve as many endangered languages as possible, but 
there is significant debate over what those efforts should be 
[68]. Similarly, studies have been conducted abroad; however, 
in the Philippines, it is still yet to be discussed thoroughly. A 
study by Bastardas-Boada [9] investigated about the 
sustainability of minority languages through multilingualism, 
but it is conducted in Lithuania. It emphasizes the importance 
of sustaining the native languages while still communicating in 
the modern world. Another study investigated such similar 
topics; however, it only addressed the problems in Europe, 
and this study by Vizi [108] analyzes how multilingualism can 
affect the native and the minority languages. Another study is 
a case study conducted in Iowa by Bekrieva-Grannis [10], and 
it discusses how can multilingualism and language learning 
affect the origin of an immigrant woman. There are studies 
conducted in the Philippines; however, it tackles different 
things. For example, the study of Osborne [69] explains the 
cognitive and social implications of the linguistic hierarchy of 
the languages in Iloilo. The study of Bucjan [12] that deals with 
the morphophonemic of the Kamayo language. The study of 
Tupas [97] which presents the effects of multilingualism; 
however, it is in the field of education.  And lastly, the study of 
Kirkpatrick [52] that discusses multilingualism in the 
Philippines but did not discuss it in details. With the 
aforementioned, the primary objective of this study is to look at 
how multilingualism helps in the preservation of Kamayo 
language despite language urbanization. Investigate how 
language urbanization affects Kamayo language in Surigao del 
Sur, Philippines. Evaluate the linguistic consequences of the 
multilingualism practices to the Kamayo language. And 
determine how multilingualism assures the linguistic continuity 
of the Kamayo language. Further, the structure of this paper is 
as follows: Introduction that discusses and establishes the 
problem of the study; Review of Literature that discusses 
related literature basing on the objectives of the study  which 
includes the identified concepts such as Kamayo language; 
language urbanization and language shift; language 
preservation in the Philippines; development of multilingualism 
and its practices; linguistic consequences and challenges of 
multilingualism; and role of multilingualism in language 
preservation; and lastly, Conclusion that discusses the 

summary of the findings and give the final conclusion based 
on the findings obtained in the review of related literature in 
relation to the topic and objectives. 

 
2 KAMAYO LANGUAGE 
The CARAGA region of the Philippines has a population of 
more than half a million indigenous people, and one of them is 
the ethnic group of Kamayo [31]. They mostly inhabit in the 
province of Surigao del Sur in the eastern coast of Mindanao 
[31]. The Joshua Project [79] documents that the Kamayo 
language has been reported to exist only in the Philippines. It 
is spoken primarily in provinces of Surigao del Sur, CARAGA 
Region, and Davao Oriental [43]. Because it is spoken in the 
areas of Surigao del Sur, including Bislig City, municipalities of 
Barobo, Hinatuan, Lingig, Tagbina, Lianga, San Agustin, and 
Marihatag, as well as Davao Oriental and border areas of 
Agusan del Sur, the way Kinamayo language is spoken varies 
from one municipality to another [32]. ‗Kamayo‘ is only used to 
describe the language when speaking in English, but locally, it 
is the term used to describe the people and the term used for 
the language is ―Kinamayo‖ [43]. The term Kamayo came from 
the plural word meaning ―yours‖ (Ethnic Groups Philippines, 
2019). As stated by Lewis [53], Kinamayo is an Austronesian 
language. It is classified as Malayo-Polynesian, Meso 
Philippine, Central Philippine, Mansakan, Northern. This 
language is closer to the mainstream Filipino and Bisaya than 
of the western Mindanao languages. It is a variant of the 
Mandaya language, which the Butuanon and Surigaonon 
languages are closely related [71]. Kamayo is linguistically 
related to the Tausug and Butuanon, and belongs to the Meso 
and central Philippine language families [61]. The variation in 
this language being spoken in different areas mostly roots in 
the prefixes attached to most adjectives [12]. The distinctions 
in these dialects are caused by the interchange of 
communication between the Kamayo settlers and the Native 
Manobo [12]. Pandan [71] stresses that the Kamayo language 
is one of the less regarded language in the Philippines. He 
also wrote that when the government implemented the use of 
mother tongue as medium of instruction, the language used 
academically in Kamayo municipalities is Bisaya. This 
increased the students‘ difficulty in learning and may lead to 
the further weakening of the language [71]. Moreover, the 
number of Surigaonon language users are slowly ceasing to 
exist due to the existence of these major languages like 
Cebuano, Filipino (Tagalog), and English [27]. One vital reason 
for this is that these languages are utilized as the medium in 
government, school, and etc. Meanwhile, the Surigaonon 
language is used by the speakers only at home and other 
informal situations and is solely sometimes used orally when 
talking with family and friends [27]. This just means that the 
language is facing the course of the threat of elimination if not 
preserved to be passed down to the next generation in the 
soonest time possible. 

 
3 LANGUAGE URBANIZATION AND LANGUAGE SHIFT 
Language urbanization is associated with the shift towards 
national and official languages, which affects the minority and 
indigenous languages [77]. Urbanization is one of the central 
processes in the emergence of national identities which 
substituted or displaced the local or particularize identities [95]. 
Urbanization, standard language, and dialects are observed to 
affect each other more deeply [95]. When a dialect moves to 
the city, it may have its share of influence to the standard 
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language as it will bring nourishment to it [95]. Moreover, 
standard language brings also great impact on the dialects 
especially that it is accepted as the standard form where it 
makes the dialects a less regarded form of language which 
could make the language to lose its feature at one hand [95]. 
On the aftermath of language urbanization, Pepinsky et al. [77] 
regarded the consequence of language urbanization as the 
language shift where there is a shift of local or minority 
language to national language or lingua franca or so called the 
urban vernaculars. Language shift as the result of 
urbanization, it is the change from the use of one specific 
language to another, and the shifting of language of a certain 
community is not necessarily conscious or intentional [39]. The 
causes of the shift are by a wide variety of circumstances 
including colonization [39]. This circumstances may cause for 
a certain language a cease of use which will bring 
endangerment to the language in the long run [39]. 
Furthermore, language shift is part of our history and it 
happens everywhere in the world, and it is the cycle whereby 
individuals from a local area in which more than one language 
is spoken forsake their unique vernacular language for another 
particularly in language contact circumstances where 
individuals are faced with decisions about which language to 
use [42]. Cycles of globalization, urbanization, and economy, 
have prompted more interactions between people 
communicating in various dialects, and along these lines, there 
is a need of a common language for communications. There 
are also factors of disaster, warfare, or suppression, the 
dominant language might be coercively forced as a main 
language for the local speakers. The language seen as more 
helpful and modern or gives more access to greater social 
mobility and economic opportunities is chosen as the lingua 
franca, in this way driving the cycle of shift. Most of the recent 
language extinction events are caused by language shift rather 
than the extinction of the population speaking this language 
[55]. Different sort of research has been conducted into 
language shift, from semantics and sociolinguistics to financial 
aspects and physics. In one study, language shift is displayed 
as a rivalry between speakers of different language [49]. 

 
4 LANGUAGE PRESERVATION IN THE PHILIPPINES 
Philippines have two official languages which are English and 
Filipino; however, there are 187 languages spoken in various 
parts of the country [32]. Of those 187 languages, 96% are 
indigenous, 11 languages are ‗dying‘, 28 languages are ‗in 
trouble‘, and two Aeta languages are already extinct [32]. With 
these statistics, efforts have been made to help preserve 
endangered languages and assure that the languages stay 
present [85]. In 2006, Save Our Language through Federalism 
[SOLFED] worked with two NGOs to fund teaching of 
Butuanon in public schools [15]. In that same year, the NGOs 
and the CARAGA Department of Education signed a 
memorandum to launch the program in public schools [15]. 
Furthermore, SOLFED Butuan chapter also released a 
syllabus and grammar book designed for teachers to teach the 
language in the classrooms [17]. In 2012, Mother Tongue 
Based - Multilingual Education (MTB-MLE) policy in the 
Philippines implements the use of local Mother Tongue as the 
main media of teaching from Kindergarten to Grade 3 [57]. 
The next year, MTB-MLE policy was finally supported by the 
Philippines‘ Congress by passing the Enhanced Basic 
Education Act. [14]. The implementation of the policy not only 
help the academic performance of the students but as well as 

in preserving the minority languages [14]. Linguists also used 
various types and forms of media to help preserve 
endangered languages, as such in Zamboanga del Sur, 
Subanen language was maintained through epics and folk 
songs. During the 2020 Bangsamoro Short Film Peacetival, 
Directors used Maguindanaoan language to encourage the 
use of the language and appreciation of the Moro culture [36]. 
In Manila, local Artist Mini Gavino and teacher Leah Tolentino 
launched the Ginhawa Baybayin Workshop with the intention 
to incorporate the language in everyday lives of the learner 
[36]. Along with these developments in preserving languages 
are challenges that linguists have to deal with. In the case of 
Ayta Alabat Island Language, where it declined because native 
speakers do not teach the children the language to adopt 
Tagalog, the country‘s official language [54]. Language 
convergence also pose a threat to the preservation of 
languages in the Philippines. As postulated by McFarland [56], 
the Philippines‘ languages consist of high amounts of 
borrowing from foreign languages such as English and 
Spanish that caused native speakers to abandon native 
languages. Economic, social, and cultural crises also 
contribute to the threat of language extinction [56]. The death 
of languages could also be caused of the lack of inter-
generational transmission, death of the native speakers, 
globalization, migration, and urbanization [54]. 

 
5 DEVELOPMENT OF MULTILINGUALISM AND ITS 

PRACTICES 
There are various definition of multilingualism. For example, 
Nordquist [66] defined multilingualism as the ability of an 
individual to communicate effectively with other people in three 
or more languages. It is also the capacity of humans to 
communicate in various languages be it individually or 
collectively [89]. The development of Multilingualism and its 
practices can be traced back in the ancient times [38]. 
Sumerian shows written works on clay tablets using different 
languages such as Akkadian and Sumerian [38]. Egypt also 
showed scriptural practices that uses other languages such as 
Greek, Latin, and Arabic [72]. Greek and Latin languages were 
also used during the regime of the Roman Empire [38]. In the 
Middle Ages, multilingualism was not only a practice but also 
an indication of status and social standing [38]. In the 
Renaissance period, multilingualism gained prestige and was 
considered a skill, and this resulted to the standardization of 
languages and establishment of grammar and structure [38]. 
And in the modern times, colonization resulted to language 
diversity that is still prominent today [38]. In the Philippines, 
the development of multilingualism is mainly focused in the 
area of education [65]. In the 1970, Bilingual Education Policy 
of the Philippines was issued in order to make English and 
Filipino the official language of literacy for the country, and the 
goal of the policy is to make the people bilingual [17]. 
However, this policy caused the abandonment of some 
Philippines‘ native languages [17]. In 1973, the policy was 
revised, and it states that the use of vernacular languages will 
be implemented as a medium of instruction for grades 1 and 2 
[17]. In grade 3, they have English as a medium of instruction 
and Filipino as a subject [17]. This revision was again revised 
in the same year where English and Filipino were used as the 
main media of teaching for all levels [17]. In 2003, during the 
Aquino regime, the administration issued the Executive Order 
no. 210 with the purpose of ―Establishing the Policy to 
Strengthen the Use of the English Language as a Medium of 
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Instruction‖ [65], [40]. House Bill no. 4701 was also in 
deliberation where it states that ―(1) English, Filipino, and other 
regional languages can be used as MOI in all levels of 
education; (2) English and Filipino are taught separately; (3) 
The MOI of all academic subjects in all levels shall be English‖ 
[65], [46][; However, the bill failed to become a law because it 
was not approved by the Senate Committee [65]. The 
practices of multilingualism can be manifested in two major 
ways [106]: Code-switching – Code-switching is the practice of 
shifting from one dialect or language to another dialect or 
language depending on the environment and context [59]. It is 
also defined as the alternate use of languages in a single 
discourse or conversation [78]. Poplack presented three types 
of code-switching: Intersentential switching where the 
switching of language or dialect occurs after the first sentence 
has been said [111]. The second one is intrasentential 
switching where the speaker shifts to another language in the 
middle of the conversation [30]. Lastly, the tag switching, this 
is the switching of a word or a phrase from another language. 
[30]. Macaronic – Macaronic is defined as denoting a 
language that contains words, phrases or inflections from 
another language [70]. This type of practice is much more 
prominent in the Middle Ages when Latin is still widely-used by 
students, clerics, and scholars in most parts of Europe [41]. 
However, in the modern times, macaronic has become rare 
and are only used in the field of arts and literature [41]. The 
most common works in prose and poetry that contains 
macaronic texts are the novel of Helen Dewitt titled ―The Last 
Samurai‖ that uses Japanese and Ancient Greek languages 
and the book of poems of Brian Cleary titled ―Rainbow Soup: 
Adventures in Poetry‖ [110]. Modern songs also use 
macaronic texts, and example for this are some of the songs 
of The Beatles and The Weeknd [45]. Another approach to 
multilingualism was introduced by Cen Williams called Dual-
medium Approach to Bilingual School [5]. The approach 
involves the use of two different languages that is carefully 
planned and chosen [5]. The practice begins with language 1, 
then the next part of the lesson is taught in Language 2, the 
third part of the lesson is taught in Language 1 [5]. The 
approach is widely-used in Hong Kong where bilingual or 
multilingual students and teachers use it in informal speech 
[5]. 
 

6 LINGUISTIC CONSEQUENCES AND CHALLENGES OF 

MULTILINGUALISM 
The term multilingual pertains to a person who is able to speak 
in several or many languages to some degree. Multilingualism 
points to the existence of more than one type of language in a 
geographical area whether it is lawfully called as a language 
or not [51]. Multilingualism improves concentration and 
executive function, multitasking, problem-solving, 
communication, and memory [33]. Moreover, the advantages 
of multilingualism can extend to various linguistic areas such 
as vocabulary, phonology, grammar, and literacy [44]. 
Multilingualism is considered as an indicator of a disturbance 
in the linguistic order, such as migration or colonization in 
which it places language systems into an accidental and 
unnatural status contact with one another, which frequently 
results in structural simplification (which, in the case of the 19

th
 

century linguistic doctrine, which often meant deterioration) [6]. 
The ideology that multilingualism is harmful to a person's 
cognitive and emotional growth, the insistence on pure 
language and pure non-mixed speech has its origins in the 

purism argument that lead to standard European languages in 
the 17th and 18th 19th centuries [6]. It has spawned 
discussions regarding the suitable usage of English in non-
English speaking countries today [6]. At least in the 
institutional interactions taking place, such as in the classroom 
with the teacher, schools are usually dominated by simply one 
language, which is that of the majority [6]. Specific foreign 
languages are recognized in the curriculum, and a significant 
amount of time and energy is spent teaching them to 
monolingual pupils (mostly English) [6]. In contrast, other 
languages lack prestige and play no role in the monolingual 
school‘s market. For the most part, immigrant populations' 
speeches belong to the latter group [6].  Multilingualism has a 
wide range of effects, including linguistic and sociopolitical 
ones. Multilingualism has linguistic effects such as 
establishing and growing a lingua franca, which usually arises 
due to the necessity for cross-group contact [67].  Due to 
intense linguistic contact, multilingualism practice leads to 
mixed languages [67]. As a result, speakers are more likely to 
use various languages while communicating verbally [67]. 
Slangs may emerge as a result of this interaction [67]. Cross-
linguistic communication tactics such as code flipping and 
code-mixing are common as multilingualism practice [67]. 
Code-switching happens when people switch from one 
language used at home to another outside of the home 
context [67]. When there are two official languages, 
multilingualism provides an aspect of diglossia in which one 
language tends to dominate the other, which is referred to as 
subordinate [67]. The practice of multilingualism promotes the 
development and general learning of cross-cultural 
communication abilities [67]. In this sense, people are more 
likely to learn different local languages such as speaking, 
reading, and even writing [67]. These cross-cultural 
communication skills allow for developing both communicative 
and discourse abilities [67]. The plurality of the world's 
population has been multidialectal or multilingual in some 
manner or another without thinking twice about it [48]. 
However, increased mobility across geographical, social, and 
political borders in the last century and the advent of the digital 
age have brought physical and emotional problems that have 
made multilingualism more complex [48]. Personal crises of 
identity or subjective personal trauma encountered by 
individuals from multilingual households. The sentiments of 
imposture like those experienced by Eva Hoffman or 
suspicions of scientific disloyalty. These are not the only 
nightmares of multilingualism that one is likely to face today 
[48]. It is part of a broader movement against monolingualism 
and the values it promotes such as social and political 
centralization, social stratification, and academic gate-
keeping[48]. It is based on writing and print literacy (which is 
regulated by schools and educational institutions), the concept 
of a single universal truth possessed by the educated elite, 
and conviction in versatile scientific advancement, stated in 
any language [48]. 

 
7 ROLE OF MULTILINGUALISM IN LANGUAGE 

PRESERVATION 
Of about the 6,500 to 7,000 languages spoken across the 
globe, roughly 2,700 of it are in the brink of disappearing 
completely [68], and when a language gets into the course of 
endangerment, it is not the language alone that is at stake but 
also the culture and memories of it [102]. But the 
disappearance of the language can be prevented from 
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happening through the means of preservation [102]. Language 
preservation is the act of preventing a language from getting 
extinct, and there are a lot of methods that can be used to help 
language from dying such as creating recorded and printed 
resources, teaching and taking language classes, using digital 
and social media outlets, and a lot more [18]. On the 
integration of mother tongues or minority languages in school 
(i.e. primary education) to be used as medium of instruction, 
there is an observable contribution of multilingualism practices 
such as the implementation of multilingualism policy that lets a 
learner learn more than two languages in the classroom in the 
preservation of language and the avoidance of the language 
from being neglected and devalued [34]. For instance, in the 
Philippines, it is observed through the national implementation 
of Department of Education of the Mother Tongue-Based 
Multilingual Education (MTB-MLE) to use the mother tongue or 
native language as medium of instruction in the primary 
education of the learners, which will help the learners know 
more about the language including its culture [34].  Moreover, 
in Thailand, the idea about using ethnic language in education 
is not new as the Provincial Islamic Council of Patani way 
back 1947 presented the Thai government with the request of 
recognizing Malay as an official language, as well as, use it as 
medium of instruction in government school [91]. Also, 
elsewhere in Thailand, Catholic and Protestant missionaries 
and their national colleagues had long been bringing language 
projects such as language development in various ethnic 
groups [91]. However, the implementation of MTB-MLE in Thai 
government schools only started in 2001 through the 
workshop on literacy for indigenous people in Raipur, India 
initiated by UNESCO, and with its implementation, the ethnic 
mother tongue is used as the medium of instruction in all 
subjects in the early years of schooling [91].  Further, in Timor-
Leste, multilingualism is a known fact of life in their ethno 
linguistically diverse society [94]. As early as 2009, the 
Ministry of Education (MOE) has requested its key advising 
body, the National Education Commission (NEC), to create a 
policy on language use in schools based on the international 
best practice in multilingual settings[94]. In the year 2010, the 
ministry mandated the NEC to form a language-in-education 
working group; the group produced MTB-MLE policy for Timor-
Leste [94]. The policy recommends using first language (L1s) 
as the initial medium of instruction with little introduction of 
Tetum and Portuguese and later on, the addition of Indonesian 
and English while keeping still the L1 in the system for as long 
as possible [94]. In 2012, the first MTB-MLE pilot project 
started in twelve pre-primary and primary schools in the 
districts of Oecusse, Manatuto and Lantem, and in these 
districts, people communicate primarily in their local languages 
[94]. The MTB-MLE policy, according to NEC, offers the best 
guarantee that schools will eventually produce literate citizens 
and competent speakers of the languages being utilized [94]. 
The implementation of this multilingualism practice has 
brought good feedback from both the Philippines and Thailand 
where there are good projections on the academic 
performance of the learners [73], [94]. Meanwhile, in Timor-
Leste, they strongly believe that this policy offers the best 
guarantee to the students to be literate and competent citizens 
in the future [94]. 
 
 

4 CONCLUSION 
Language preservation and multilingualism have had its 
challenges faced in the course of time. With the recurring 43% 
of the endangered languages around the globe, the act of 
preservation experienced  struggles especially on its 
processes and implementation. The implementation and the 
action in preserving a language does not end only to the 
conceptualization of it; however, it is observed that there is 
less value from the government, school, and neighborhood to 
the execution of the concept. While many international 
organizations have shown their support in language 
preservation, the call to raise awareness still needs a strong 
push to encourage a revolutionary action in the preservation of 
languages around the world [103], [20]. On the other hand, 
multilingualism, as defined as the ability to speak several 
languages, is a concept which poses good implication to its 
speakers; however, while it is advantageous to learn more 
than two languages, the disadvantages that it has is 
undeniable as seen on how the languages are being used and 
utilized, developing a superiority, which may give deteriorating 
impact on other languages [47]. The preceding problems and 
issues on language preservation and multilingualism have 
affected the Kamayo language with the language being 
deemed as less regarded in its locality [71]. The value of the 
other languages such as Bisaya and English through the aim 
of the government in implementing multilingual education, is 
growing more than the native languages which denotes a 
threat of use of the existing language spoken; hence, greater 
attention and research is crucial to make the language lasts 
for the next generations [71]. It is found out then that 
multilingualism and language preservation interrelates with 
one another. It can be traced back that the preservation of 
languages since then especially in the Philippines, is usually 
implemented in school through language development project 
such as Save Our Language Through Federalism in Butuan 
which funded the teaching of Butuanon language in public 
schools, which later on has been supported by the NGOs and 
CARAGA Department of Education [15]. Moreover, in the aim 
to give mother tongues an importance and value, the 
Philippines through the Department of Education implemented 
the Mother Tongue-Based Multilingual Education (MTB-MLE), 
and teach the native language to the learners from 
Kindergarten to Grade 3, which later then supported by the 
congress through the Enhanced Basic Education Act [22]. 
More of the preservation activities, in the case of Zamboanga 
del Sur, it was through the use of the language in epics and 
folk songs [17]. Meanwhile, in Manila through the local artists 
Mini Gavino and Teacher Leah Tolentino, they have their 
preservation activity through the launched of their Ginhawa 
Baybayin Workshop [36]. Further, in the 2020 Bangsamoro 
Film Peacetival, directors encouraged the use Maguindanaoan 
language to promote the language and culture of Moro [36]. 
With the integration of the teaching of other languages in 
schools primarily have made multilingualism an important 
concept in educational domain. Multilingualism has had its 
presence since the ancient times period as different languages 
are written on clay tablets before [38]. The concept also 
existed in Egypt before through scriptural practices of Greek, 
Latin, and Arabic languages [72]. During the Roman Empire, 
multilingualism was already a concept through the Greek and 
Latin languages [2]. Meanwhile, in the Middle Ages, the 
concept is not just a practice but also an indication of status 
and social standing [38]. In the Renaissance Period, the 
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concept was a prestige, and in modern times, colonization has 
manifested the language diversity that is still prominent today 
in the country [38]. In the Philippines, the concept of 
multilingualism has started since the 90s period, and is mainly 
focused on education [65]. It started with making English and 
Filipino as the main languages to be used as medium of 
instruction nationwide, which linguistically affected the value 
and maintenance of other languages [17]. Overtime, 
multilingualism in the Philippines have not just become a 
practice, but it also becomes a way to preserve languages 
through the efforts made in valuing other languages through 
Mother Tongue-Based Multilingual Education (MTB-MLE) 
where the use of mother tongue in school domain will be 
deemed necessary [14], [57]. With the case of the Kamayo 
language and other languages such as Surigaonon, these 
languages have been truly affected with the urbanization and 
prioritization of other languages such as Cebuano, Filipino 
(Tagalog), and English [27], [71]. This just means that there is 
a need for an initiative to have the language be treated equally 
and with utmost value and importance especially that the fast 
development and progression of the world such as 
globalization, migration, and urbanization could be a threat to 
any languages [54]. Furthermore, multilingualism, in the 
evidence collected could be of help in preserving any 
languages such as the implementation of its practices 
including translanguaging, code-mixing or code-switching, and 
through multilingual education action in which it would be a 
more remarkable and useful action as it would help language 
have its own significant presence in its community. But the use 
of multilingualism to preserve a language is with a limitation 
due to the existing language superiority given the context that 
although there is a presence of multilingualism practice in 
Surigao del Sur, Philippines through the MTB-MLE, the 
language is still not the priority language to use in school in 
the community [71]. In conclusion, with the existence of 
multilingualism in educational domain through the different 
practices such as code-mixing and through any multilingual 
education action such as the MTB-MLE, it is observed that it 
helps not just giving the nation a language to use for in 
communication as a standard form, but as well as it helps give 
other languages its importance in the existing institutions and 
in the entirety of their community with the incorporation of the 
language to other languages. With the Kamayo language 
being deemed as a less regarded language, multilingualism 
could be used with a purpose as such, to use as a framework 
in modelling a way in such there is a creation of a more 
purposeful way of multilingualism practice in which it does not 
make people learn and employ several languages only, but 
also to use as a way to help other languages be preserved 
through the utilization of the practices and implementation of it 
in educational domain. Further, the existence of many 
multilingual education should be remodeled in such a way that 
these will not develop superiority towards any language and 
will give every languages an opportunity to be used and be 
given utmost value in the community where it is spoken to 
develop the speaker‘s knowledge of their language and their 
culture for the future generation. Multilingualism through the 
use of it as a way to preserve languages has helped and 
manifested in many countries. The accomplishments of 
multilingualism in helping the mother language and its 
speakers have been seen in the country such as the 
Philippines, Thailand, and Timor-Leste. In the Philippines, the 
MTB-MLE have helped develop the learning of the speaker 

towards its language and as well its culture [34]. More than 
this, it does not help the users learn the language only as it 
also helps them progress in their learning in school [34]. In 
Thailand, the implementation of multilingual policy in aiming to 
teach mother tongue aside from the national language, 
projects a good outcome to the learners [91]. Furthermore, 
Timor-Leste, a very ethnolinguistically diverse country, have 
also implemented the MTB-MLE policy, and they believe that 
this guarantees the good future of the learners [94]. The 
accomplishment of multilingual education does not only limit to 
the ability of the learners to be immersed in different 
languages but it also helps, somehow, in preserving the 
language and helps progress the learners in educational 
learning. The research ―Surviving Language Urbanization in 
Surigao del Sur, Philippines: Preservation of Kamayo 
Language through Multilingualism‖ primarily focuses on 
Language Preservation of Kamayo Language through the use 
of Multilingualism practices or action. A descriptive 
methodological approach was used to gather necessary data 
for the research. Due to the global pandemic, the researchers 
cannot conduct an actual observation to support the study 
further. Instead, they collate several related types of research 
and create an extension of it by highlighting gaps present and 
discussed in this paper. Moreover, in further deepening the 
understanding of language preservation and multilingualism, 
the researchers recommend conducting an actual observation 
of the chosen locality by future researchers. External factors 
that are distinct from place to place might be discovered and 
create a different sense of why a particular action can affect 
language acquisition and preservation. A combination of 
qualitative and quantitative research will be adequate to 
acknowledge further language diversity present in one area. 
Lastly, following a conceptual framework should be done to 
compare results derived from related studies to the current 
research. Further, the research will reference local studies that 
ought to discover language preservation and multilingualism 
present in their locality.  Moreover, the researchers also 
believe that the conducted research will significantly benefit 
the educational system and cater to the students' different 
needs in the future. It is also a great addition to local studies 
primarily, and it will support the government's Act No. 10157, 
that focuses on the implementation of Mother Tongue on lower 
grades. The research can significantly affect learner's 
preference towards language influence. Lastly, it will 
supplement further information on the pros and cons of 
language diversity in the country. 
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